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reflective development, 171-172

reflective framework, 175-176
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Reading Apprenticeship, 46
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pedagogy, 4
strategies, 146
Reciprocal modeling, 44, 47-48
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Reconceptualizing, 172
Recursive writing model, 208
cumulative nature of writing, 206
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reflective framework, 175-176
tool, 44
Release of responsibility, 26
for text-driven inquiry, 40
Representation, 122-123, 130-132
Responsibility, 180
gradient of, 207
release of, 26, 40
shared, 173
teacher and student, 17
variable, 173
Revoicing, 172, 180

Scaffolding, 24-25, 192, 207-208, 249,
252,255
functions, 26-28
in GRR model, 9-13
scaffolded instructional support for
strategic processing, 57-59
scaffolded self-editing approach,
162-163
support structures for, 26
School-wide communities of practice,
69, 71-72, 77-78
Science language, 191-192
implications for practice, 201-202
incorporating language into science
inquiry, discourse, and
writing, 197-201
partnering with Ann to explore
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classroom, 193-197
theory and assessment of, 192
vocabulary research, 192-193
Secondary level literacy
coaching, 172
Self-regulated strategy development
(SRSD), 161-162, 207, 213
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Seven Level approach (see also
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student-centered learning, 49
Student achievement improvement
in seven-level schools,
81
elementary language assessment in
urban district, 83-84
elementary reading in suburban
school, 81-82
K-8 reading in urban school, 82
staircase in high school, 84-86
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Think-alouds, 219-220
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222-225
“We Do” practice, 235-238
Writing, 211
assignments, 163
development, 206
practices, 207, 210-211
proficiency, 206
skilled, 207
skills development for DHH
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