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Abstract
Purpose – Student engagement has become increasingly significant in sustainability education for
engineers because it enables future engineers to develop competencies, knowledge and values relevant to
acting for sustainability. Therefore, this paper aims to examine characteristics of student engineer
engagement with sustainability and to discuss the meanings of this concept.
Design/methodology/approach – To build a more holistic picture of student engineer engagement with
sustainability, this study followed a literature review approach to search, screen and appraise relevant journal
articles on this topic. As a result of this research, 30 articles were identified as eligible.
Findings – Based on the theoretical framework for student engagement with sustainability, newly
synthesized here, and the content analysis of the 30 papers included in this study, four patterns of engagement
were identified: intrapersonal engagement, inter-relational engagement, engagement as connection and
disconnection and situated engagement.
Practical implications – This review provides practical recommendations about how to support the
engagement of student engineers with sustainability at the levels of the individual, staff, educational
programmes and associated curricula. Future research directions are also discussed.
Originality/value – This study contributes a theoretical framework synthesizing student engagement
theory with sustainability education. It also describes current characteristics of student engineers’
engagement with sustainability.

Keywords Student engineer, Engagement, Engineering education, Sustainable development,
Literature review

Paper type Literature review

1. Introduction
Student engagement plays an important role in educating for sustainable development (SD)
by enabling students to develop the knowledge, competencies and values to act in favour of
sustainability (Guerra, 2017; Sterling, 2004). Being engaged is primarily defined as the act or
state of being involved, of being induced to participate or of being committed to doing or
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taking part in something. Literature defines engagement as a constructivist “meta-
construct”, where students are deep involved in purposeful activities with positive learning
outcomes such as satisfaction, persistence, academic achievement and social engagement
(Berger andMilem, 1999; Kuh, 1995; Kuh and Vesper, 1997; Pace, 1995; Fredricks et al., 2004;
Krause and Coates, 2008). In an educational context, learner engagement can be measured as
the extent to which students act, collaboratively or otherwise, by becoming immersed in
activities with the clear purpose of achieving personal, academic, societal or other
meaningful goals. Student engagement is contextual, and time bound.

Engineers play a central role in achieving a sustainable, peaceful and fair future, while
engineering education institutions have the duty to educate students for sustainability by
equipping them with the knowledge and competencies to act accordingly (Muñoz-La Rivera
et al., 2020; National Academy of Sciences, 2021; Serafini et al., 2022; UNESCO and ICEE,
2021). Although there is a worldwide recognition of the key role played by engineers and the
importance of the learning environment required to provide education towards SD, there is
still much to achieve such as increase engineering student engagement towards
sustainability (Aleixo et al., 2021; Klotz et al., 2014).

Research carried out on the engagement of student engineers with SD has mainly
focused on students’ perceptions and awareness, the curriculum and integration strategies,
with the majority using quantitative surveys as a research method (e.g. Aleixo et al., 2021;
Haase, 2014), or using a narrow perspective on engagement focusing only one dimension,
e.g. contextual (Servant-Miklos et al., 2023). However, these studies have paid little attention
to what characterizes the engagement of student engineers for sustainability and how this
can impact their learning by lacking a holistic and comprehensive approach to engagement.
Engagement theory categorizes student engagement as multidimensional and complex,
comprising different factors (e.g. behavioural, affective, cognitive and socio-cultural) which
act as drivers for student engagement (Kahu, 2013; Trowler, 2010). Understanding in depth
these factors can lead to a better understanding on what and how triggers student
engagement contributes to more meaningful sustainability education in the engineering
context. This requires more research to further explore and connect these perspectives in a
holistic picture. This study aims to address that gap through the question:

Q1. What characterizes the engagement of student engineer for sustainability?

2. Theoretical framework for student engagement with sustainability
2.1 An operational definition of education for sustainable development
United Nations Educational, Scientific and Cultural Organization refers to education for
sustainable development (ESD) as the education needed to “bring about the personal and
societal transformation that is necessary to change course [. . .] of the collective activities of
human beings have altered the earth’s ecosystems,” compromising their future (UNESCO,
2024). ESD aims to equip every human being with knowledge, skills, competencies and
values needed to shape a sustainable future. That said, ESD is characterized as problem-
oriented, contextual, inter- and transdisciplinary, collaborative, participatory, emancipatory
and empowering, transformative and holistic (Annelin and Boström, 2022; Gutierrez-Bucheli
et al., 2022; Hermes and Rimanoczy, 2018; Sterling, 1996, 2004). ESD requires learning
environments capable of deeply engaging students in their learning process, promoting a
holistic and transformative education that fosters the development of sustainability values
as well as the development of sustainability knowledge and competencies for action (Hermes
and Rimanoczy, 2018; EU Science Hub, 2022; Redman andWiek, 2021).
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2.2 Defining student engagement in education
The literature surrounding student engagement provides different explanatory perspectives
and dimensions (Appleton et al., 2006; Kahu, 2013; Naji et al., 2020; Wimpenny and Savin-
Baden, 2013; Servant-Miklos et al., 2023). Student engagement is a multifaceted construct
that involves actions, practices and commitments students undertake within various
spheres of their lives (e.g. educational, professional, private). Drawing from multiple
perspectives, it incorporates cognitive, behavioural, psychological, social-cultural,
dimensions of the individual. Table 1 provides multiple definitions and perspectives of
student engagement according to literature in the topic, which authors used as point of
departure to propose the theoretical framework presented in Section 2.3.

Recent studies in engineering education have related student engagement to different
elements of how learning is organized and how it takes place, namely student feedback,
approaches to learning, institutional organization, learning contexts, curriculum design and
collaborative development, along with their potential as vehicles to improve student
learning and outcomes (Naji et al., 2020; Patterson et al., 2011).

2.3 Theoretical framework for student engagement with, and for sustainability
Table 2 proposes a theoretical framework on student engagement with sustainability.

The theoretical framework will be used to define �a priori coding themes for the content
analysis of the literature selected.

3. Methodology
We conducted a search of studies about student engagement for sustainability in
engineering education, applied predefined criteria to appraise those we found, and
synthesized all studies shown to be relevant by this screening process. We followed the
search-screen-appraise method advocated by Borrego et al. (2014) to conduct our literature
review in the field of engineering education.

3.1 Step 1: Article search
3.1.1 Scoping study. As recommended by Booth et al. (2016), the review study started with a
scoping search in June 2022 to evaluate preliminary sets of databases and search keywords
and to examine the range of literature about engineering students’ engagement for
sustainability. The initial scoping search also enabled us to become familiar with this topic,
to identify preliminary research questions for the full review, to refine search keywords and
find appropriate alternatives, to identify databases and to develop and document a search
strategy. The search terms were initially discussed among all authors of this study from
June to August 2022 and revised accordingly based on the results of four rounds of scoping
searches. The final keywords were assessed by a librarian who is an expert in conducting
literature reviews.

3.1.2 Search protocol development. The refined search terms are presented in Table 3. In
August 2022, the formal literature search consulted the following six databases: (1) Web of
Science; (2) SCOPUS; (3) EBSCO host (via Academic Search Complete); (4) ERIC (via
ProQuest); (5) IEEE XPlore; and (6) Engineering Village. In addition to helping us locate
studies in the engineering field, these databases provided multiple resources, such as journal
articles, conference papers and other documents, covering diverse practices, research,
projects and concepts related to sustainability in engineering education (Borrego et al., 2014).

3.1.3 Inclusion and exclusion criteria. Several inclusion and exclusion criteria were set
up as shown in Table 4 prior to the search. To guarantee the quality of the sources and to
keep the number of articles manageable, the search was confined to peer-reviewed journal
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articles. The time of publication was set to end on 31 August 2022, to ensure that no new
articles emerged during our analysis. No lower limit on the time was set, which allowed us to
explore the developing understanding of student engagement with sustainability over the
past decades.

The search was restricted to article titles, abstracts, keywords and topic searches in the
six databases. This resulted in 394 relevant articles. After the removal of 58 duplicates, a
total of 336 articles were confirmed for further screening.

Table 1.
Syntheses the
multiple definitions
and perspectives of
student engagement
in education

Reference Definition and perspective

Appleton et al. (2006) Characterized through four types of engagement, namely academic, behavioural,
cognitive and psychological, rooted relations with family and peers and in school
context leading to three main engagement outcomes (e.g. academic, social and
emotional). That said, engagement is multidimensional, contextual and outcome
oriented.

Case (2007) Concept of engagement as opposition to the concept of alienation through
disconnection. In this sense, alienation is defined as “state or experience of being
isolated from a group or an activity to which one should belong, or in which one
should be involved” (p. 120), whereas the disconnection is the lack, or absence of
relationship(s) to oneself, others, institutions and/ or society. That said,
engagement is perceived as the “connection in the context of a relationship which
a student desires or expects to belong to” (p. 120).

Krause and
Coates (2008)

Engagement as “the extent to which students are engaging in activities that
higher education research has shown to be linked with high-quality learning
outcomes” (p. 493), highlighting its constructivist nature.

Fredricks et al. (2004) Engagement as a “meta-construct” that aims to explain students’ academic
success and achievements.
That said, engagement is multidimensional that comprises three key dimensions:
cognition, behaviour and affect.

Kahu (2013) Engagement as product of interplay of student internal individual processes,
emotions, identity and sense of belonging, effective teaching, relations within
social and cultural contexts.
That said, engagement is multidimensional and holistic, and characterized
through four dimensions: behavioural, psychological, social-cultural perspective
and holistic perspective.

Servant-Miklos
et al. (2023)

“Engagement relates to acting towards sustainable development. By engaging,
students take responsibility for sustainable practices in different spheres of their
lives” (p. 128), namely private, institutional, professional and political. The
engagement spheres are explained from two viewpoints, relational view, which
highlights their interconnectedness, opposing to a rational view, with limited
mutual influence. The spheres can also be perceived as contexts where students
can enact their agentic behaviour towards sustainability.

Wimpenny and
Savin-Baden (2013)

Engagement comprises four patterns: (1) inter-relational engagement (i.e.
students’ commitment to a variety of relationships); (2) engagement as autonomy
(i.e. shift from unfamiliarity and self-consciousness to self-sufficiency in
learning); (3) emotional engagement (i.e. intra-personal capacities for resilience,
commitment and persistence); and (4) engagement as connection and reducing
disjunction when dealing with challenges. That said, engagement is
multidimensional, and with an inherent polarity, meaning positive experiences
tend to strengthen engagement, while negative experiences might weaken
engagement or lead to disengagement and alienation.

Sources: Based on Appleton et al. (2006), Case (2007), Krause and Coates (2008), Fredricks et al. (2004),
Kahu (2013), Servant-Miklos et al. (2023), Wimpenny and Savin-Baden (2013); Authors’ own creation/work
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3.2 Step 2: screening and filtering process
The screening process started with the filtering of titles and keywords, leading to the
removal of 224 articles due to excluded publication types or topics. This reduced the number
of articles to 112. Screening the abstracts of the remaining 112 articles further narrowed the
range to 66 articles by excluding 46 articles that concerned primary and secondary

Table 2.
Theoretical

framework for
student engagement
with sustainability

Engagement Characteristics

Intrapersonal engagement

Engagement as
autonomy

Related to cognitive engagement, engagement as autonomy is
characterized by aspects of consciousness of the self, such as self-efficacy,
self-regulation, self-monitoring, goal setting and a commitment to
improvement using different strategies and resources. Engagement as
autonomy also reflects motivation and student agency to act in response
to contextual conditions, for example by filtering information, recognizing
structures or improving knowledge and competency (e.g. disciplinary, and
sustainability-related), to address sustainability challenges and problems.

Emotional
engagement

Also referred to as affective engagement, emotional engagement appears
mostly related to resilience, persistence and the capacity to cope with a
lack of relevance or with the drudgery of an activity or task. It manifests
through attitudes and behaviours of persistence despite potentially
obstructive challenges, confrontations or rejections that one may
experience. It also manifests through continuous interest, enthusiasm,
enjoyment, valuing of learning and having a sense of belonging. In
relation to sustainability, emotional engagement includes how students
view their capability, and prospects for the future and respond with
emotions like grief, anxiety or hope.

Inter-relational
engagement

Inter-relational engagement relates to behavioural and social engagement.
The relationships students establish are not only with their peers,
teachers and tutors, but also with institutions, family, friends,
communities, professionals and their careers. It involves the ways in
which students experience the relationships, behaviours and attitudes of
others, along with the impacts of these relationships (positive or negative)
on student learning. Examples of relevant behaviours include support and
recognition from peers, co-construction of meaning, involvement in
negotiation and decision-making processes, mutual respect and openness
to others, including social and cultural diversity. Inter-relational
engagement also relates to a sense of agency and its behavioural
component. This aspect can be referred to as behavioural engagement and
is characterized by positive conduct, effort and participation in joint action
for sustainability. This is the motor that promotes interdisciplinary and
transdisciplinary learning as well as openness, all of which are important
competencies for sustainability.

Engagement as
connection and
disjunction

Engagement as connection can align with holistic perspectives on
engagement. This refers to the worldviews, values and norms that guide
students’ actions. The opposite of connection is disjunction, which occurs
when students experience alienation, injustice, isolation or challenges in
relation to their academic expectations, learning, the world, or their
meaning systems and when there is a discrepancy between what is
thought, claimed and acted upon.

Sources: Based on Appleton et al. (2006), Case (2007), Krause and Coates (2008), Fredricks et al. (2004),
Kahu (2013), Servant-Miklos et al. (2023), Wimpenny and Savin-Baden (2013), Guerra (2017), EU Science
Hub (2022), Redman and Wiek (2021) and Verlie (2019); Authors’ own creation/work

A literature
review

217



education, other disciplines or other higher-education stakeholders. The full-text reading
phase removed 36 additional articles for the reasons shown in Figure 1. In the end, 30
articles were determined to be qualified for content analysis. A flowchart of the searching
and screening process is shown in Figure 1.

3.3 Step 3: content analysis, coding process and appraisal
In accordance with the content analysis procedure depicted by Borrego et al. (2014), our
analysis was carried out using both inductive and deductive approaches. We started by
coding the articles in terms of their metadata (i.e. author information, publication source and
year), research information (i.e. research objectives, research design, mention of engagement
and engineering education context). Following this categorization, the articles were coded
using the themes provided by the theoretical framework. The inductive approach refers to
the codes that emerged during the coding process, in which new aspects of student
engagement with sustainability in engineering education were identified. Table 5 provides
the coding themes identified as type of engagement and respective examples of coding.

Table 3.
Keywords searched
in the databases

BLOCK KEYWORDS

Block 1 EngagementOR involvementOR participation
AND AND
Block 2 Sustain*OR SDG
AND AND
Block 3 Engineering
AND AND
Block 4 Higher educationOR HE
AND AND
Block 5 StudentOR students

Source:Authors’ own creation/work

Table 4.
Inclusion and
exclusion criteria

Criterion INCLUSION EXCLUSION

Date Until 31 August 2022 After 31 August 2022
Language English Not written in English
Type of manuscript Journal articles Works other than journal articles (e.g. articles

in conference proceedings, book chapters, etc.)
Type of publication Research-based journal

articles
Works not based on research (e.g. scholarly
approaches to teaching and learning,
conceptual and position papers, systematic
reviews, project reports, white papers)

Topic Student engagement in
sustainable activities or
participation in
sustainability-related
activities, events, etc.

Students’ understanding or awareness of
sustainability, which do not have explicit
references in conceptualizing, describing or
research activities aiming to promote student
engagement for sustainability

Context Engineering higher
education

Everything outside higher engineering
education

Source:Authors’ own creation/work
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The 30 articles were coded using NVivo 12. The validity and reliability of each study were
assessed through inter-coder reliability. From October 2022 to February 2023, authors 1 and
2 independently coded the selected 30 articles, assessed their quality and developed the
codebook based on the initial themes. The emerging themes and all open codes from the two
authors were checked, revised and discussed through multiple rounds of internal discussion.
An overview of selected studies from the coding and appraisal process is shown in the
supplementary material.

4. Results
4.1 Metadata
Thirty articles compose the sample included in the review, authored by 100 researchers,
published in 12 diverse sources, between the years of 2007 (n¼ 1) and August 2022 (n¼ 3).
During this period, the journal with more publications is the International Journal of
Sustainability in Higher Education (n¼ 7), followed by Sustainability (n¼ 6) andThe Journal
of Cleaner Production (n¼ 6). Figure 2 provides an overview of no. of publications per year
and per source of publication.

Figure 1.
Flowchart illustrating

the filtering and
screening processes
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The countries of affiliation with more publications are respectively, the USA (n¼ 11) and
China (n¼ 4). Figure 3 provides an overview of countries and approximate geographic
locations of the authors affiliations.

4.2 Intrapersonal engagement
All 30 selected articles included elements that fall within the intrapersonal type of
engagement with sustainability. Intrapersonal engagement comprises two subtypes of
engagement: engagement as autonomy and emotional engagement. Engagement as
autonomy is one of the most prevalent types and comprises elements characterizing
knowledge and competencies, motivations and beliefs for sustainability.

4.2.1 Engagement as autonomy (n ¼ 30). Several studies explored the perceptions,
perspectives, awareness or understanding of student engineers about sustainability. These
are all categorized as part of the knowledge and competency element to engage with
sustainability. In general, it is reported that students in engineering disciplines inquired
about SD do show concerns about the environment and the UN’s 17 Sustainable
Development Goals (SDGs), considering the social aspects of sustainability, linking concepts
of sustainability to the engineering profession, and most significantly, building a holistic
view of sustainability. In addition, the types of activities they engage in and the sources of
information they seek impact the knowledge they acquire and the relationships they
establish in the engineering profession. For example, 21 articles argued that student
engineers acquire knowledge about all three spheres of sustainability (i.e. environmental
sustainability, social sustainability and economic sustainability) by participating in a

Table 5.
Examples of codes
used for the content
analysis of the
articles selected
(N¼ 30)

Type of
engagement Examples

Intrapersonal engagement

Engagement as
autonomy

� Knowledge: gaining knowledge on sustainability (e.g. Castro et al., 2020;
Watson et al., 2019)

� Motivation: motivations to address sustainable issues (e.g. Klotz et al.,
2014; Manolis and Manoli, 2021)

� Interest: interest in practicing sustainability (e.g. McCormick et al., 2015;
Yuan and Zuo, 2013)

Emotional
engagement

� Positive attitude: high satisfaction level to sustainable activities (e.g.
Castro et al., 2020; Sivapalan, 2017)

� Negative attitude towards addressing specific sustainable issues (e.g.
Dagiliūt_e et al., 2018)

Inter-relational
engagement

� Company: Getting support from industrial experts and companies (e.g.
Martins Lohn et al., 2017)

� Career: Choosing a sustainable working place (e.g. Aleixo et al., 2021)
Engagement as
connection
and disjunction

� Students’ connections and disconnections with courses and projects (e.g.
Cogut et al., 2019; Yuan and Zuo, 2013)

Situated
engagement*

� Co-curricular activities* (e.g. Cogut et al., 2019)
� Courses, lectures and workshops* (e.g. Zeegers and Francis Clark, 2014)
� Projects* (e.g. Ngo and Chase, 2021)

Notes: Some codes are defined �a priori (deductive approach) based theoretical framework (see Section 2.3.)
whilst other are defined �a posteriori (inductive approach), i.e. they emerge during the coding process such as
the situational engagement. À posteriori defined codes are identified with (*)
Source:Authors’ own creation/work
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variety of related activities such as coursework, projects, campus operations and
volunteerism. In turn, this enables them to transfer and apply such knowledge in practice
and to actively seek information from diverse sources such as mass media, public forums
and university websites.

Figure 2.
Overview of no. of

publications per year
and per source of

publication (N¼ 30)

0 1 2 3 4 5 6

Educa�on sciences

Environmental Educa�on Research

European Journal of Engineering Educa�on

IEEE Access

Interna�onal Journal of Sustainability in Higher Educa�on

Interna�onal Journal of Environmental Research and…

Interna�onal Research in Geographical and…

Journal of Cleaner Produc�on

Journal of Engineering Educa�on

Journal of Professional Issues in Engineering Educa�on…

ON THE HORIZON

Studies in Graduate and Postdoctoral Educa�on

Sustainability

2007 2013 2014 2015 2016 2017 2018 2019 2020 2021 2022

Source: Authors’ own creation/work

Figure 3.
Overview of

countries/territories
and approximate

geographic locations
of the authors

affiliations
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The results indicate that sustainability-related knowledge reported is environmental
sustainability and topics such as climate change, water supply, ecological footprints,
biodiversity and resource depletion (France et al., 2022; Janmaimool and Chontanawat, 2021;
Ngo and Chase, 2021; Zeegers and Francis Clark, 2014). Thirteen studies found that through
participating in sustainability-related activities, students engineer develop multiple
sustainability-supporting competencies, including problem-solving competency, collaborative
and interpersonal competency, systems thinking competency (critical thinking, analytical skills
and interdisciplinary competency) and strategic thinking competency (decision-making, goal
setting and creativity). For instance, Castro et al. (2020) described student participation in
service-learning projects and reported that participating students started to work
collaboratively, communicate effectively, design eco-friendly products, propose new solutions
for planet protection and consider the possibility of a circular economy.

In contrast, Leiva-Brondo et al. (2022) pointed out that economic issues are less widely
perceived by student engineers, who have limited knowledge of sustainable business
principles and the circular economy. The results also show that students from architecture,
civil engineering, environmental engineering and industrial engineering have better
perception of SD and adopt more practices related to it (Aleixo et al., 2021; McCormick et al.,
2015; Ngo and Chase, 2021; Oberrauch et al., 2021; Shealy et al., 2016; Watson et al., 2013).
Fewer than half of the articles (N ¼ 12) demonstrated student motivation to engage in
activities for sustainability. Those that did showed students’ intentions to acquire
knowledge on sustainability, apply sustainability-related theories in practice, take more
responsibility for sustainability, address sustainability challenges and pursue a career
related to SD. Three of them, however, described students as less motivated to engage in
activities associated with the social dimensions of sustainability, such as poverty,
opportunities for underrepresented groups, reducing the use of packaging, social good and
the distribution of resources (Haase, 2014; Klotz et al., 2014; Yuan and Zuo, 2013).
Furthermore, 12 studies reported student interest in practicing SD, and five articles
indicated improvement in students’ confidence regarding implementing sustainability. As
for sustainability-related beliefs, nine studies mentioned that students believe that
sustainability would be improved by ESD, more leadership from universities and the
government, a greater emphasis on environmental issues, improvements in social
responsibility and quality of life and engineering solutions. For example, Klotz et al. (2014)
claim that students are more likely to choose engineering career paths if they enable them to
address energy-related issues, water supply and opportunities for future generations.
Figure 4 illustrates the codes regarding engagement as autonomy and respective
frequencies.

Figure 4.
Engagement as
autonomy
characterized as
knowledge,
competence,
motivation, interest,
self-efficacy beliefs
and confidence (total
no. codes¼ 236)

9
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Source: Authors’ own creation/work
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4.2.2 Emotional engagement (n ¼ 15). Emotional engagement is primarily related to
affective aspects of learning and is characterized, for example, by emotions, attitudes and
behaviours. In the articles analysed for this review, the focus is primarily on student
engineers’ attitudes, whether positive or negative, along with the importance they attributed
to sustainability and their satisfaction with sustainability education. Ten of the fifteen
articles addressing this topic suggest that students recognize the concept of sustainability
and the importance of related activities as part of the formal curricula and that they view the
incorporation of sustainable practices on campus as highly important. The analysis in these
articles also indicates that some sustainability topics, especially regarding the environment
(e.g. biodiversity, consumption of materials and resources, environmental protection and
energy efficiency) and society (e.g. life for future generations, improvement of quality of life
and ethical principles), are perceived as important by engineering students both in the
present and for their futures. In terms of attitudes, three studies reported student
satisfaction with sustainability activities and SD education as well as student willingness to
deal with sustainability challenges (Castro et al., 2020; Sivapalan, 2017; Watson et al., 2013),
whereas seven studies indicated negative student attitudes towards learning about
sustainability (McCormick et al., 2015; Murray et al., 2014) and addressing specific
sustainability issues, including maritime disasters, pollution, social issues and more
(Dagiliūt_e et al., 2018; Leiva-Brondo et al., 2022; Watson et al., 2013). Furthermore, students
reported to be dissatisfied with the performance of their institutions and with the level of
integration of SD into engineering curricula (Dagiliūt_e et al., 2018; Yuan and Zuo, 2013).
Figure 5 illustrates the two main codes regarding emotional engagement and respective
frequencies.

Sanganyado and Nkomo (2018) is the only article with explicit reference to emotional
engagement. These authors state that “when a student considered the online activity highly
important, they become cognitively and emotionally engaged” (p. 9). The emotional
engagement is not further explored but rather related with importance students give to the
task. There is no reference to strong feelings towards something, or someone. Emotional
engagement for sustainability in the studies here reviewed are mainly attitudinal, and do not
refer to emotions such as fear, anxiety, grief, happiness, hope (Verlie, 2019), and the role they
play in meaningful and transformative learning towards sustainability, where values are
built, the ability to identify responsibilities is developed and the capability of coping and
outlook is enhanced, emotional balance is promoted and leadership for change is promoted
(Dunlop and Rushton, 2022; Grund et al., 2024; Crist�ovão et al., 2023).

4.3 Inter-relational engagement (n¼ 20)
Two-thirds of the selected studies (n ¼ 20) described how engineering students interrelate
with their careers, teams, industries, friends and family, faculty, staff, local communities,

Figure 5.
Emotional

engagement coded as
student positive

attitudes and
negative attitudes

towards
sustainability (total
no. of codes¼ 59)

9

50

0 10 20 30 40 50

Nega�ve a�tudes

Posi�ve a�tudes

Number of codes

Source: Authors’ own creation/work
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institutions and other organizations. In this type of engagement, students’ relationships with
their own careers occurs with a particularly high frequency, with 11 studies indicating that
students not only decide to set sustainability-related career goals and practice sustainability
in their future career path but also tend to select a sustainable working space. In team
settings, three studies reported on students’ collaboratively solving real-life sustainability
problems, fostering a positive team atmosphere, developing common knowledge and
meanings and sharing feedback. For example, Manolis and Manoli (2021) presented
students’ involvement in ten ecological projects and found that students were interested in
informing their peers about SDGs. In addition, students took a moderate level of initiative
within their teams towards overcoming obstacles and fostering common goals. Figure 6
illustrates inter-relational engagement as student relations regarding their career, university
(incl. peers, teachers, etc.), family, local community, faculty staff and companies, which
strengthen their sustainability education.

Student engineers can make positive contributions to their situated environment by
disseminating sustainability knowledge to their family and friends or addressing
sustainability issues for local communities through project work (Manolis and Manoli, 2021;
Ngo and Chase, 2021). The diverse types of inter-relational engagement coded in the
analysis highlights the systemic relationships the individual established and participates in
acting for sustainability. Whilst intrapersonal engagement is about the individual “self”, the
inter-relational engagement refers to the relationships the individual establishes with its
surrounding. Therefore, one does not engage and act for sustainability in isolation, and the
sense of belonging, community, educational or otherwise, is strongly emphasize as a space
to co-learn, co-create and co-transform (see for example, Holst, 2023; Ansell et al., 2022;
Bakırlıo�glu andMcMahon, 2021).

4.4 Engagement as connection and disconnection (n¼ 9)
A plurality of studies on this topic (n ¼ 9) reported positive impacts on student learning
outcomes after they attended sustainability-related courses and projects. These studies
reported that students build connections among the three dimensions of sustainability in
addition to imparting values and beliefs related to sustainability. However, three studies

Figure 6.
Inter-relational
engagement coded as
student relations
regarding career,
university, family,
local community,
faculty staff and
companies (total no.
of codes¼ 100)
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specified that only a small number of students took the initiative in attending courses that
specifically addressed topics of sustainability (Cogut et al., 2019; Qu et al., 2020; Yuan and
Zuo, 2013) (Figure 7). Moreover, four articles mentioned the low insertion level of
sustainability in engineering courses (Aleixo et al., 2021; France et al., 2022; Martins Lohn
et al., 2017; Sivapalan, 2017), and one article reported a preference to engage with activities
outside the formal curriculum (Aleixo et al., 2021). Most of these studies took a quantitative
approach, lacking the necessary explanation of why such disconnection occurs. However,
five articles did demonstrate student reflections on the roles of courses, institutions and
other activities (Aleixo et al., 2021; Murray et al., 2014; Qu et al., 2020; Yuan and Zuo, 2013;
Zeegers and Francis Clark, 2014) (Figure 7). For example, in Yuan and Zuo’s (2013) study,
students agreed that their university should prioritize sustainability in campus growth and
planning and should also play a role in promoting social good and supporting the staff in
sustainable solutions.

4.5 Situated engagement (n¼ 19)
In our work, situated engagement is a category that emerged from the open coding
processes. We propose recognition of this as a type of engagement both because education
for sustainability is contextual (Sterling, 1996) and because the contexts in which the
activities take place, as well as environmental conditions, might impact student engagement
and learning. Overall, the literature on types of engagement does not refer explicitly to
situated or contextual engagement; however, this dimension is implicit because each case of
engagement and participation must take place in some time and context (i.e. situation).
Engagement is contextual and time bound; consequently, the type of engagement depends
on the environment or contexts in which students engage. Although there is constant
reference to the contexts where engagement takes place, there is not necessarily any
discussion or reflection on the impact of those contexts on student learning. For this reason,
we have added situated engagement as a new type of engagement. The type of context
within which students engage is influenced by structures conditioning their actions and
sense of engagement, translating to a higher or lower sense of ownership of learning and
therefore a higher or lower level of engagement. In terms of situated engagement (n ¼ 19),
students primarily engage in formal, curricular contexts, including courses, curricula,
projects and co-curricular activities as Figure 8 illustrates.
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Thirteen out of nineteen studies reported that students attended lectures, training or
workshops to learn sustainability-related topics. In addition, they were provided with
hands-on activities, exercises, presentations, projects or multiple online activities within
these courses. At the project level (n ¼ 4), students participated in projects outside the
professional curriculum systems, such as service-learning projects (Castro et al., 2020; Ngo
and Chase, 2021), ecological projects (Manolis and Manoli, 2021) or interdisciplinary
sustainability projects (Schäfer and Richards, 2007), to broaden their knowledge and
experience. Co-curricular activities included activities, programmes and learning
experiences connected to or mirroring the academic curriculum. At this level (N ¼ 2),
sustainability activities operated within the campus to improve students’ awareness of
certain sustainability topics, such as recycling (Cogut et al., 2019; Dagiliūt_e et al., 2018) and
the use of public transportation (Dagiliūt_e et al., 2018). Although the remaining 11 studies
did not specify the context, some articles made use of surveys designed to investigate
students’ daily engagement with sustainability (e.g. Aleixo et al., 2021; Janmaimool and
Chontanawat, 2021; Martins Lohn et al., 2017; McCormick et al., 2015).

Situated engagement aligns with intrapersonal dimension by emphasizing activities and
formal learning spaces, with strong focus on developing propositional knowledge about and
for sustainability. Formal education tends to emphasize cognitive dimension of learning, with
structured activities to achieve pre-defined learning outcomes and regulated by policy
documents. Non-formal and informal education are as less, or unstructured, and learning is
recognized by the learner, and involves cognitive, emotional, social and behavioural elements.
It provides spaces for other dimensions of learning like social and emotional, and not
recognized as learning within institutional formal educational frameworks and regulations
(Johnson andMajewska, 2022). Holistic and emotional responsive educational approaches are
claimed to develop competencies requires to act and transform local community and society
towards sustainability (Holst, 2023; Ansell et al., 2022; Bakırlıo�glu and McMahon, 2021);
therefore bridging, blending and/or intertwining activities from formal, informal and non-
informal education have the potential to create learning spaces for sustainability.

5. Discussion, limitations and recommendations
The study proposes a theoretical framework (see Table 2) that aligns literature on student
engagement and on education for sustainability, providing descriptions of what
characterizes diverse types of engagement for sustainability, and used to analyse research-
based articles, allowing to identify the main patterns of student engagement with
sustainability in engineering education.
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5.1 Discussion
The engagement of student engineers with sustainability is primarily characterized by activities
to acquire knowledge and develop competencies (i.e. engagement as autonomy), with a strong
collaborative component (inter-relational engagement) and being contextualized mostly at a
curricular level, through courses and project work, along with some co-curricular activities, using
student-centred learning approaches (situated engagement) as Figure 9 illustrates.

In addition, the results point to some trends. For example, the research reported primarily
focus on student knowledge and competencies, namely sustainable-development topics, and
student perceptions, understanding or awareness, and how these are drivers/enablers of
action. ESD advocates a “whole person” education, with knowledge (“head as to know”),
skills and competencies (“hands as to do”), emotions (“heart as to feel and experience”),
values and beliefs (“spirit as to be and becoming”) (Hermes and Rimanoczy, 2018; Sterling,
2004). Such a vision incorporates the principles and values of sustainability and moves
beyond the social-cognitive foundations of the higher-education paradigm, including socio-
emotional dimension of learning (Dunlop and Rushton, 2022; Grund et al., 2024; Crist�ovão
et al., 2023). However, the results indicate a limited consideration of the “heart” and “spirit”
dimensions, given the emphasis on acquisition of knowledge (intrapersonal engagement as
autonomy), and formal education contexts for learning (situated engagement).

Furthermore, engagement is not only experiential but also time-bound and contextual,
which means that it is dependent on the environmental conditions in which students engage,
with their starting points and endpoints. Consequently, the learning achieved through a
given activity or situation can be reversed (Case, 2007; Wimpenny and Savin-Baden, 2013).
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This is particularly relevant to consider as students are expected to be able to engage with,
act in response to and contribute to sustainability in a consistent and continuous way (Holst,
2023). Thus, student engineers’ engagement with sustainability should be continuous,
fostering the development of a sustainability competence and mindset and making
sustainability values a part of the ethos of the professional engineer in the 21st century
(Sterling, 2004; EU Science Hub, 2022). In overall, engagement provides conditions for
identity development and agency (Guerra et al., 2022; Wimpenny and Savin-Baden, 2013).
What is more, the research contexts reported on are still centred around formal higher-
education environments and focus on the outcomes of learning rather than on its processes.
While educating about SD tends to focus on the content, educatio n for and as SD focuses on
the process and quality of the learning experience (Guerra, 2017; Sterling, 2004). ESD is also
inter- and transdisciplinary, providing in situ experiences for transformative learning.
Although some articles provide insight into elements of emotional engagement and
engagement as connection (e.g. Aleixo et al., 2021; Haase, 2014), most relied on quantitative
approaches and lack in-depth explanations of the values, beliefs and emotions held by
students and the ways in which these drive student behaviour. The articles also lack an
exploration of the role played by contexts beyond that of formal education, such as non-
governmental organizations, activism, volunteerism or self-organized activities (non-formal
and informal education spaces and activities), fostering a more holistic student engagement
for sustainability (e.g. Holst, 2023; Ansell et al., 2022; Bakırlıo�glu andMcMahon, 2021).

5.2 Limitations and recommendations
This study has three main limitations, each suggesting directions for future research. Firstly,
the theoretical framework proposes to explain the complexity of student engagement for
sustainability and what drives individuals to learn about and act for sustainability in
different contexts, for different purposes.We have taken an educational perspective, rooted in
socio-psychological aspects, to describe student engagement and to use it as a point of
departure to analyse research articles addressing student engineer engagement with
sustainability. The theoretical framework for the engagement of student engineers with
sustainability calls for further investigation, using a mixed-method approach, in which
the different dimensions can each be explored more deeply. This could yield more elaborate
explanations in addition to suggesting patterns in the ways in which personal, collaborative
and environmental conditions drive students’ learning about sustainability.

Secondly, the methodology might impose a limitation on the results, specifically the
choice of keywords and the fact that our search was limited to engineering education
research on SD. Thus, further literature studies targeting student engagement with
sustainability should take a more comprehensive approach by extending the search to
include different disciplinary areas, enabling a comparison of the results.

Thirdly, the complexity of the topic, and its holistic perspective, might also limit the results as
we focus on a qualitative description of the different typologies and characteristics of engagement,
prioritizing breadth over depth. To add the depth, further studies could, for example, focus on one
form of engagement and inquire into the ways in which it has been developed in engineering
education research for sustainability (e.g. use of comprehensive analysis techniques like data
visualization techniques; establishment of correlations between causes and effects).

As for recommendations, the study provides a basis for making the following practical
recommendations to support student engagement at different levels:

� at the individual level, by supporting students in formulating individual learning
outcomes beyond the formal curricula, providing the opportunity to integrate their
personal goals into their formal professional learning;
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� at the staff level, by providing professional development whereby educators acquire
the knowledge and competencies to design learning environments for the
integration of ESD and to build collaborations with local communities for ESD;

� at the level of programmes and curricula, by implementing more problem-oriented,
collaborative and contextual learning approaches, in which students engage with
local communities to solve complex, authentic problems for sustainability in situ; and

� at the institutional and accreditation levels, by recognizing the power of non-formal
educational contexts in the achievement of high-quality learning outcomes.

In considering directions for future research about student engineer engagement with
sustainability, the following can be recommended:

� grounding and designing studies in educational theories, namely student
motivation, identity formation, agency, emotions, etc.;

� using multiple sources of information to capture not only the complexity of learning
but also in-depth explanations; and

� focusing on longitudinal and comparative studies, allowing for the exploration of
progression and change over time as well as variation across different groups of
participants (e.g. with respect to gender, ethnicity, etc.), cultures, countries and institutions.

In addition, some practical recommendations can also be made. For example, to increase student
engineer engagement and to promote more holistic sustainability education, institutions and
educators should consider designing learning spaces and opportunities to co-create sustainable
solutions for local problems through local partnerships (e.g. other education institutions, policy
makers, employers, non-governmental organizations, local communities, etc.), and co-transform
practices and behaviours, bridging formal, non-formal and informal education.

6. Conclusion
Theory and literature focusing on student engagement emphasizes the role that engagement
has in student agency and identity formation, which in turn plays a central role in educating
future professionals and citizens to act consistently for sustainability. This inevitably leads to
the consideration of whether engineering education institutions and curricula could eventually
align better with student learning for sustainability. In addition, the research on engineering
ESD needs to achieve higher maturity, by exploring in which ways student engineer agency,
professional identity or motivational factors impact their learning in, and for sustainability.
The remaining questions are not about the learning principles guiding the designing of these
learning environments but rather focus on practice. For example, what are the learning
outcomes, and who formulates them?Who formulates the problems, and in what context?Who
are the learners and the learning teams (e.g. not only students but also local communities)?
What role values and emotions towards sustainability do play in determining students career
choices and readiness? These and similar questions continue to call for attention.

References
Aleixo, A.M., Leal, S. and Azeiteiro, U.M. (2021), “Higher education students’ perceptions of sustainable

development in Portugal”, Journal of Cleaner Production, Vol. 327, p. 129429, doi: 10.1016/j.
jclepro.2021.129429.

Annelin, A. and Boström, G.O. (2022), “An assessment of key sustainability competencies: a review of
scales and propositions for validation”, International Journal of Sustainability in Higher
Education, Vol. 24 No. 9, pp. 53-69, doi: 10.1108/IJSHE-05-2022-0166.

A literature
review

229

http://dx.doi.org/10.1016/j.jclepro.2021.129429
http://dx.doi.org/10.1016/j.jclepro.2021.129429
http://dx.doi.org/10.1108/IJSHE-05-2022-0166


Ansell, C., Sørensen, E. and Torging, J. (2022), Co-Creation for Sustainability: The UN SDGs and the
Power of Local Partnerships, Emerald Publishers, Bingley, doi: 10.1108/9781800437982.

Appleton, J.J., Christenson, S.L., Kim, D. and Reschly, A.L. (2006), “Measuring cognitive and
psychological engagement: validation of the student engagement instrument”, Journal of School
Psychology, Vol. 44 No. 5, pp. 427-445, doi: 10.1016/j.jsp.2006.04.002.

Bakırlıo�glu, Y. and McMahon, M. (2021), “Co-learning for sustainable design: the case of a circular
design collaborative project in Ireland”, Journal of Cleaner Production, Vol. 279, p. 12347, doi:
10.1016/j.jclepro.2020.123474.

Berger, J.B. and Milem, J.F. (1999), “The role of student involvement and perceptions of integration in a
causal model of student persistence”, Research in Higher Education, Vol. 40 No. 6, pp. 641-664,
doi: 10.1023/A:1018708813711.

Booth, A., Sutton, A. and Papaioannou, D. (2016), Systematic Approaches to a Successful Literature
Review, 2nd ed., Sage, Los Angeles, CA.

Borrego, M., Foster, M.J. and Froyd, J.E. (2014), “Systematic literature reviews in engineering education
and other developing interdisciplinary fields: systematic literature reviews in engineering
education”, Journal of Engineering Education, Vol. 103 No. 1, pp. 45-76, doi: 10.1002/jee.20038.

Case, J. (2007), “Alienation and engagement: exploring students’ experiences of studying engineering”,
Teaching in Higher Education, Vol. 12 No. 1, pp. 119-133, doi: 10.1080/13562510601102354.

Castro, P., Ares-Pernas, A. and Dapena, A. (2020), “Service-learning projects in university degrees
based on sustainable development goals: proposals and results”, Sustainability, Vol. 12 No. 19,
p. 7940, doi: 10.3390/su12197940.

Cogut, G., Webster, N.J., Marans, R.W. and Callewaert, J. (2019), “Links between sustainability-related
awareness and behavior: the moderating role of engagement”, International Journal of
Sustainability in Higher Education, Vol. 20 No. 7, pp. 1240-1257, doi: 10.1108/IJSHE-09-2018-0161.

Crist�ovão, A.M., Valente, S., Rebelo, H. and Ruivo, A.F. (2023), “Emotional education for sustainable
development: a curriculum analysis of teacher training in Portugal and Spain”, Frontiers in
Education, Vol. 8, p. 1165319, doi: 10.3389/feduc.2023.1165319.

Dagiliūt_e, R., Liobikien_e, G. and Minelgait_e, A. (2018), “Sustainability at universities: students’
perceptions from green and non-green universities”, Journal of Cleaner Production, Vol. 181,
pp. 473-482, doi: 10.1016/j.jclepro.2018.01.213.

Dunlop, L. and Rushton, E.A.C. (2022), “Education for environmental sustainability, and the emotions:
implications for educational practice”, Sustainability, Vol. 14 No. 8, p. 4441, doi: 10.3390/
su14084441.

EU Science Hub (2022), “GreenComp: the European sustainability competence framework”, European
Commission, available at: https://joint-research-centre.ec.europa.eu/greencomp-european-sustainability-
competence-framework_en

France, J., Milovanovic, J., Shealy, T. and Godwin, A. (2022), “Engineering students’ agency beliefs and
career goals to engage in sustainable development: differences between first-year students and
seniors”, International Journal of Sustainability in Higher Education, Vol. 23 No. 7, pp. 1580-1603,
doi: 10.1108/IJSHE-04-2021-0161.

Fredricks, J.A., Blumenfeld, P.C. and Paris, A.H. (2004), “School engagement: potential of the concept,
state of the evidence”, Review of Educational Research, Vol. 74 No. 1, pp. 59-109, doi: 10.3102/
00346543074001059.

Grund, J., Singer-Brodowski, M. and Büssing, A.G. (2024), “Emotions and transformative learning for
sustainability: a systematic review”, Sustain Sci, Vol. 19 No. 1, pp. 307-324, doi: https://doi.org/
10.1007/s11625-023-01439-5.

Guerra, A. (2017), “Integration of sustainability in engineering education: why is PBL an
answer?”, International Journal of Sustainability in Higher Education, Vol. 18 No. 3,
pp. 436-454, doi: 10.1108/IJSHE-02-2016-0022.

IJSHE
25,9

230

http://dx.doi.org/10.1108/9781800437982
http://dx.doi.org/10.1016/j.jsp.2006.04.002
http://dx.doi.org/10.1016/j.jclepro.2020.123474
http://dx.doi.org/10.1023/A:1018708813711
http://dx.doi.org/10.1002/jee.20038
http://dx.doi.org/10.1080/13562510601102354
http://dx.doi.org/10.3390/su12197940
http://dx.doi.org/10.1108/IJSHE-09-2018-0161
http://dx.doi.org/10.3389/feduc.2023.1165319
http://dx.doi.org/10.1016/j.jclepro.2018.01.213
http://dx.doi.org/10.3390/su14084441
http://dx.doi.org/10.3390/su14084441
https://joint-research-centre.ec.europa.eu/greencomp-european-sustainability-competence-framework_en
https://joint-research-centre.ec.europa.eu/greencomp-european-sustainability-competence-framework_en
http://dx.doi.org/10.1108/IJSHE-04-2021-0161
http://dx.doi.org/10.3102/00346543074001059
http://dx.doi.org/10.3102/00346543074001059
http://dx.doi.org/https://doi.org/10.1007/s11625-023-01439-5
http://dx.doi.org/https://doi.org/10.1007/s11625-023-01439-5
http://dx.doi.org/10.1108/IJSHE-02-2016-0022


Guerra, A., Jiang, D. and Du, X. (2022), “Student agency for sustainability in a systemic PBL
environment”, Sustainability, Vol. 14 No. 21, p. 13728, doi: 10.3390/SU142113728.

Gutierrez-Bucheli, L., Kidman, G. and Reid, A. (2022), “Sustainability in engineering education: a review
of learning outcomes”, Journal of Cleaner Production, Vol. 330, p. 129734, doi: 10.1016/j.
jclepro.2021.129734.

Haase, S. (2014), “Engineering students’ sustainability approaches”, European Journal of Engineering
Education, Vol. 39 No. 3, pp. 247-271, doi: 10.1080/03043797.2013.858103.

Hermes, J. and Rimanoczy, I. (2018), “Deep learning for a sustainability mindset”, The International
Journal of Management Education, Vol. 16 No. 3, pp. 460-467, doi: 10.1016/j.ijme.2018.08.001.

Holst, J. (2023), “Towards coherence on sustainability in education: a systematic review of whole
institution approaches”, Sustain Sci, Vol. 18 No. 2, pp. 1015-1030, doi: https://doi.org/10.1007/
s11625-022-01226-8.

Janmaimool, P. and Chontanawat, J. (2021), “Do university students base decisions to engage in
sustainable energy behaviors on affective or cognitive attitudes?”, Sustainability, Vol. 13 No. 19,
p. 10883, doi: 10.3390/su131910883.

Johnson, M. and Majewska, D. (2022), “Formal, non-formal, and informal learning: what are they, and
how can we research them?”, Cambridge University Press & Assessment Research Report,
available at: www.cambridgeassessment.org.uk/Images/665425-formal-non-formal-and-informal-
learning-what-are-they-and-how-can-we-research-them-.pdf (accessed 25 February 2024).

Kahu, E.R. (2013), “Framing student engagement in higher education”, Studies in Higher Education,
Vol. 38 No. 5, pp. 758-773, doi: 10.1080/03075079.2011.598505.

Klotz, L., Potvin, G., Godwin, A., Cribbs, J., Hazari, Z. and Barclay, N. (2014), “Sustainability as a route
to broadening participation in engineering”, Journal of Engineering Education, Vol. 103 No. 1,
pp. 137-153, doi: 10.1002/jee.20034.

Krause, K. and Coates, H. (2008), “Students’ engagement in first-year university”, Assessment and
Evaluation in Higher Education, Vol. 33 No. 5, pp. 493-505, doi: 10.1080/02602930701698892.

Kuh, G.D. (1995), “The other curriculum: out-of-class experiences associated with student learning and
personal development”,The Journal of Higher Education, Vol. 66 No. 2, pp. 123-155, doi: 10.2307/
2943909.

Kuh, G.D. and Vesper, N. (1997), “A comparison of student experiences with good practices in
undergraduate education between 1990 and 1994”, The Review of Higher Education, Vol. 21
No. 1, pp. 43-61, doi: 10.1353/rhe.1997.0014.

Leiva-Brondo, M., Lajara-Camilleri, N., Vidal-Mel�o, A., Atar�es, A. and Lull, C. (2022), “Spanish
university students’ awareness and perception of sustainable development goals and
sustainability literacy”, Sustainability, Vol. 14 No. 8, p. 4552, doi: 10.3390/su14084552.

McCormick, M., Bielefeldt, A.R., Swan, C.W. and Paterson, K.G. (2015), “Assessing students’motivation
to engage in sustainable engineering”, International Journal of Sustainability in Higher
Education, Vol. 16 No. 2, pp. 136-154, doi: 10.1108/IJSHE-06-2013-0054.

Manolis, E. and Manoli, E. (2021), “Raising awareness of the sustainable development goals through
ecological projects in higher education”, Journal of Cleaner Production, Vol. 279, p. 123614, doi:
10.1016/j.jclepro.2020.123614.

Martins Lohn, V., Tezza, R., Dias Alperstedt, G.M.S. and Campos, L. (2017), “Future professionals: a
study of sustainable behavior”, Sustainability, Vol. 9 No. 3, p. 413, doi: 10.3390/su9030413.

Muñoz-La Rivera, F., Hermosilla, P., Delgadillo, J. and Echeverría, D. (2020), “The sustainable
development goals (SDGs) as a basis for innovation skills for engineers in the Industry 4.0
context”, Sustainability, Vol. 12 No. 16, p. 6622, doi: 10.3390/su12166622.

Murray, P., Goodhew, J. and Murray, S. (2014), “The heart of ESD: personally engaging learners with
sustainability”, Environmental Education Research, Vol. 20 No. 5, pp. 718-734, doi: 10.1080/
13504622.2013.836623.

A literature
review

231

http://dx.doi.org/10.3390/SU142113728
http://dx.doi.org/10.1016/j.jclepro.2021.129734
http://dx.doi.org/10.1016/j.jclepro.2021.129734
http://dx.doi.org/10.1080/03043797.2013.858103
http://dx.doi.org/10.1016/j.ijme.2018.08.001
http://dx.doi.org/https://doi.org/10.1007/s11625-022-01226-8
http://dx.doi.org/https://doi.org/10.1007/s11625-022-01226-8
http://dx.doi.org/10.3390/su131910883
http://www.cambridgeassessment.org.uk/Images/665425-formal-non-formal-and-informal-learning-what-are-they-and-how-can-we-research-them-.pdf
http://www.cambridgeassessment.org.uk/Images/665425-formal-non-formal-and-informal-learning-what-are-they-and-how-can-we-research-them-.pdf
http://dx.doi.org/10.1080/03075079.2011.598505
http://dx.doi.org/10.1002/jee.20034
http://dx.doi.org/10.1080/02602930701698892
http://dx.doi.org/10.2307/2943909
http://dx.doi.org/10.2307/2943909
http://dx.doi.org/10.1353/rhe.1997.0014
http://dx.doi.org/10.3390/su14084552
http://dx.doi.org/10.1108/IJSHE-06-2013-0054
http://dx.doi.org/10.1016/j.jclepro.2020.123614
http://dx.doi.org/10.3390/su9030413
http://dx.doi.org/10.3390/su12166622
http://dx.doi.org/10.1080/13504622.2013.836623
http://dx.doi.org/10.1080/13504622.2013.836623


Naji, K.K., Ebead, U., Al-Ali, A.K. and Du, X. (2020), “Comparing models of problem and project-based
learning (PBL) courses and student engagement in civil engineering in Qatar”, Eurasia Journal of
Mathematics, Science andTechnology Education, Vol. 16 No. 8, p. em1867, doi: 10.29333/ejmste/8291.

National Academy of Sciences (2021), “NAEgrand challenges for engineering”.

Ngo, T.T. and Chase, B. (2021), “Students’ attitude toward sustainability and humanitarian engineering
education using project-based and international field learning pedagogies”, International Journal
of Sustainability in Higher Education, Vol. 22 No. 2, pp. 254-273, doi: 10.1108/IJSHE-06-2020-0214.

Oberrauch, A., Mayr, H., Nikitin, I., Bügler, T., Kosler, T. and Vollmer, C. (2021), “I wanted a profession
that makes a difference’–an online survey of first-year students’ study choice motives and
sustainability-related attributes”, Sustainability, Vol. 13 No. 15, p. 8273, doi: 10.3390/su13158273.

Pace, C.R. (1995), “From good practices to good products: relating good practices in undergraduate
education to student achievement”, Presented at the 35th Association for Institutional Research
Annual Forum,Boston.

Patterson, E.A., Campbell, P.B., Busch-Vishniac, I. and Guillaume, D.W. (2011), “The effect of context
on student engagement in engineering”, European Journal of Engineering Education, Vol. 36
No. 3, pp. 211-224, doi: 10.1080/03043797.2011.575218.

Qu, Z., Huang, W. and Zhou, Z. (2020), “Applying sustainability into engineering curriculum under the
background of ‘new engineering education’ (NEE)”, International Journal of Sustainability in
Higher Education, Vol. 21 No. 6, pp. 1169-1187, doi: 10.1108/IJSHE-11-2019-0342.

Redman, A. and Wiek, A. (2021), “Competencies for advancing transformations towards sustainability”,
Frontiers in Education, Vol. 6, p. 785163, doi: 10.3389/FEDUC.2021.785163/BIBTEX.

Sanganyado, E. and Nkomo, S. (2018), “Incorporating sustainability into engineering and chemical
education using e-learning”, Education Sciences, Vol. 8 No. 2, p. 39, doi: 10.3390/educsci8020039.

Schäfer, A.I. and Richards, B.S. (2007), “From concept to commercialisation: student learning in a
sustainable engineering innovation project”, European Journal of Engineering Education, Vol. 32
No. 2, pp. 143-165, doi: 10.1080/03043790601118689.

Serafini, P.G., Moura, J.M.D., Almeida, M.R.D. and Rezende, J.F.D.D. (2022), “Sustainable development
goals in higher education institutions: a systematic literature review”, Journal of Cleaner
Production, Vol. 370, p. 133473, doi: 10.1016/j.jclepro.2022.133473.

Servant-Miklos, V., Holgaard, J.E. and Kolmos, A. (2023), “Sustainability matters: the evolution of
sustainability awareness, interest and engagement in PBL engineering students”, Journal of Problem
Based Learning inHigher Education, Vol. 11 No. 1, pp. 124-154, doi: 10.54337/ojs.jpblhe.v11i1.7374.

Shealy, T., Valdes-Vasquez, R., Klotz, L., Potvin, G., Godwin, A., Cribbs, J. and Hazari, Z. (2016), “Career
outcome expectations related to sustainability among students intending to major in civil
engineering”, Journal of Professional Issues in Engineering Education and Practice, Vol. 142
No. 1, p. 4015008, doi: 10.1061/(ASCE)EI.1943-5541.0000253.

Sivapalan, S. (2017), “Sustainability, blended learning and the undergraduate communication skills
classroom: negotiating engineering undergraduates’ expectations and perceptions”, On the
Horizon, Vol. 25 No. 1, pp. 7-23, doi: 10.1108/OTH-08-2016-0045.

Sterling, S. (1996), “Education in change”, in Huckle, J. and Sterling, S. (Eds), Education for
Sustainability, Earthscan, London, pp. 18-39.

Sterling, S. (2004), “Higher education, sustainability, and the role of systemic learning”, in Corcoran, P.B.
and Wals, A.E.J. (Eds), Higher Education and the Challenge of Sustainability: Contestation,
Critique, Practice, and Promise, Kluwer Academic Publishers, Dordrecht, pp. 49-70.

Trowler, V. (2010), Student Engagement Literature Review, Higher education academy, NewYork, NY, p. 77.
UNESCO (2024), “Sustainable development”, UNESCO, available at: www.unesco.org/en/education-

sustainable-development (accessed 10 December 2023).

UNESCO and ICEE (2021), Engineering for Sustainable Development: Delivering on the Sustainable
Development Goals, Central Compilation & Translation Press, Beijing.

IJSHE
25,9

232

http://dx.doi.org/10.29333/ejmste/8291
http://dx.doi.org/10.1108/IJSHE-06-2020-0214
http://dx.doi.org/10.3390/su13158273
http://dx.doi.org/10.1080/03043797.2011.575218
http://dx.doi.org/10.1108/IJSHE-11-2019-0342
http://dx.doi.org/10.3389/FEDUC.2021.785163/BIBTEX
http://dx.doi.org/10.3390/educsci8020039
http://dx.doi.org/10.1080/03043790601118689
http://dx.doi.org/10.1016/j.jclepro.2022.133473
http://dx.doi.org/10.54337/ojs.jpblhe.v11i1.7374
http://dx.doi.org/10.1061/(ASCE)EI.1943-5541.0000253
http://dx.doi.org/10.1108/OTH-08-2016-0045
http://www.unesco.org/en/education-sustainable-development
http://www.unesco.org/en/education-sustainable-development


Verlie, B. (2019), “Bearing worlds: learning to live-with climate change”, Environmental Education
Research, Vol. 25 No. 5, pp. 751-766, doi: 10.1080/13504622.2019.1637823.

Watson, M.K., Noyes, C. and Rodgers, M.O. (2013), “Student perceptions of sustainability education in
civil and environmental engineering at the Georgia Institute of Technology”, Journal of
Professional Issues in Engineering Education and Practice, Vol. 139 No. 3, pp. 235-243, doi:
10.1061/(ASCE)EI.1943-5541.0000156.

Watson, M.K., Pelkey, J., Noyes, C. and Rodgers, M.O. (2019), “Using Kolb’s learning cycle to improve
student sustainability knowledge”, Sustainability, Vol. 11 No. 17, p. 4602, doi: 10.3390/su11174602.

Wimpenny, K. and Savin-Baden, M. (2013), “Alienation, agency and authenticity: a synthesis of the
literature on student engagement”, Teaching in Higher Education, Vol. 18 No. 3, pp. 311-326, doi:
10.1080/13562517.2012.725223.

Yuan, X. and Zuo, J. (2013), “A critical assessment of the higher education for sustainable development
from students’ perspectives – a Chinese study”, Journal of Cleaner Production, Vol. 48,
pp. 108-115, doi: 10.1016/j.jclepro.2012.10.041.

Zeegers, Y. and Francis Clark, I. (2014), “Students’ perceptions of education for sustainable
development”, International Journal of Sustainability in Higher Education, Vol. 15 No. 2,
pp. 242-253, doi: 10.1108/IJSHE-09-2012-0079.

Further reading
Chiang, T. (2021), “A fuzzy-based hybrid approach for estimating interdisciplinary learning efficiency”,

IEEE Access, Vol. 9, pp. 143275-143283, doi: 10.1109/ACCESS.2021.3121504.
Rose, G., Ryan, K. and Desha, C. (2015), “Implementing a holistic process for embedding sustainability:

a case study in first year engineering, Monash University, Australia”, Journal of Cleaner
Production, Vol. 106, pp. 229-238, doi: 10.1016/j.jclepro.2015.02.066.

Sharma, B., Steward, B., Ong, S. and Miguez, F. (2017), “Evaluation of teaching approach and student
learning in a multidisciplinary sustainable engineering course”, Journal of Cleaner Production,
Vol. 142, pp. 4032-4040, doi: 10.1016/j.jclepro.2016.10.046.

Tuncer, G. and Sahin, E. (2016), “Message in a bottle: what shapes university students’ understanding
of sustainability?”, International Research in Geographical and Environmental Education, Vol. 25
No. 4, pp. 294-308, doi: 10.1080/10382046.2016.1207994.

Wao, H., Otendo, C.O., Syonguvi, J., Muriithi, P., Kadengye, D.T. and Brodin, E.M. (2022), “Encouraging
social innovation for combating poverty: master’s students’ gendered experiences with a service-
learning intervention in Kenya and Uganda”, Studies in Graduate and Postdoctoral Education,
Vol. 13 No. 2, pp. 171-187, doi: 10.1108/SGPE-07-2021-0054.

Zhang, Y., Xu, L., Wu, W., Gong, Z., Moud, H.I. and Luo, Z. (2021), “Ascertaining the inconsistency of
AEC students’ perceptions and behaviors regarding sustainability by mixed methods”,
International Journal of Environmental Research and Public Health, Vol. 18 No. 24, p. 13274, doi:
10.3390/ijerph182413274.

Supplementary material
The supplementary material for this article can be found online.

Corresponding author
Aida Guerra can be contacted at: ag@plan.aau.dk

For instructions on how to order reprints of this article, please visit our website:
www.emeraldgrouppublishing.com/licensing/reprints.htm
Or contact us for further details: permissions@emeraldinsight.com

A literature
review

233

http://dx.doi.org/10.1080/13504622.2019.1637823
http://dx.doi.org/10.1061/(ASCE)EI.1943-5541.0000156
http://dx.doi.org/10.3390/su11174602
http://dx.doi.org/10.1080/13562517.2012.725223
http://dx.doi.org/10.1016/j.jclepro.2012.10.041
http://dx.doi.org/10.1108/IJSHE-09-2012-0079
http://dx.doi.org/10.1109/ACCESS.2021.3121504
http://dx.doi.org/10.1016/j.jclepro.2015.02.066
http://dx.doi.org/10.1016/j.jclepro.2016.10.046
http://dx.doi.org/10.1080/10382046.2016.1207994
http://dx.doi.org/10.1108/SGPE-07-2021-0054
http://dx.doi.org/10.3390/ijerph182413274
mailto:ag@plan.aau.dk

	What does it mean to be engaged? The engagement of student engineers with sustainability: aliterature review
	Introduction
	Theoretical framework for student engagement with sustainability
	An operational definition of education for sustainable development
	Defining student engagement in education
	Theoretical framework for student engagement with, and for sustainability

	Methodology
	Step 1: Article search
	Undefined namespace prefix
xmlXPathCompOpEval: parameter error
xmlXPathEval: evaluation failed

	Undefined namespace prefix
xmlXPathCompOpEval: parameter error
xmlXPathEval: evaluation failed


	Step 2: screening and filtering process
	Step 3: content analysis, coding process and appraisal

	Results
	Metadata
	Intrapersonal engagement
	Undefined namespace prefix
xmlXPathCompOpEval: parameter error
xmlXPathEval: evaluation failed

	Undefined namespace prefix
xmlXPathCompOpEval: parameter error
xmlXPathEval: evaluation failed


	Inter-relational engagement (n = 20)
	Engagement as connection and disconnection (n = 9)
	Situated engagement (n = 19)

	Discussion, limitations and recommendations
	Discussion
	Limitations and recommendations

	Conclusion
	References


