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Dedication

So often we misinterpret the essence of what academic freedom is and those mis-
interpretations have led to ideological perspectives that higher education serves 
as a bastion for brainwashing students into becoming a clone of the professor, 
faculty not producing good student learning outcomes, and/or faculty serving 
as an obstacles to administrators doing good management within the institu-
tion. As a long-term faculty member and administrator, I have seen academic 
freedom as a way for what good shared governance really looks like. A way of 
thinking how we can create a continuous improvement model that increases the 
quality of learning and keep faculty as a core element of what higher education 
has been and should always value. That understood value has taken a beating 
in recent history, and it will take all of  us to reestablish why higher education is 
truly valuable. To make this happen, it will take all of  us continuously increasing 
our understanding that higher education is about learning and great teaching 
(in and out of the classroom) is the direct correlation to that outcome. Thus, a 
continuous assessment model is key to that as an outcome. What we have learned 
and how we get better is truly the driver of good academic freedom and ensuring 
that this is continually seen as imperative for great quality and quantity of educa-
tional attainment. Having faculty to be the purveyor of outstanding curriculum 
and pedagogy are still key to our continuous improvement but having faculty 
who values diversity and cultural competence and understand that we have to 
bring more people around the table (employers, students, faculty outside your 
discipline, etc.) are also critical to that improvement and understanding.

The editors and contributors of this book are adding their individual and  
collective knowledge to this endeavor. Their voices are key to our collective mod-
ern views of academic freedom and a powerful way for the readers of this work 
to form a more complete understanding of academic freedom. One voice you will 
hear in this work is a voice that I will always remember but will not hear again,  
Dr Sherwood Thompson. Dr Thompson who is the co-editor of this work has 
been a close colleague and a close friend of mine for many years. We lost him 
early in 2020 and the COVID-19 pandemic has postponed us from giving him his 
proper respect in words of thanks and remembrance. This book, as a part of  his 
last work, is a way for us to do that.

I met Dr Thompson in 1999 when he a was a staff  member at the University of 
Georgia. I was keenly aware of his dedication to good student outcomes and his 
commitment to diversity, equity, and inclusion. Many years later, I got the chance 
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to renew our acquaintance and build a wonderful friendship. Indeed, I also had 
the pleasure to sign his contract for employment at Eastern Kentucky Univer-
sity. From the moment I signed that contract to Sherwood’s passing, he was a 
machine! He pushed all of us to think better and consider better choices as acad-
emicians. He made a national and international reputation for developing con-
versations about research and new knowledge about the role that people of color 
played inside the academy. He created a platform for young Black men to go into 
the teaching profession and created forums that developed Black administrators. 
Indeed, he did much to inform us of our responsibilities if  we were gifted enough 
to be a part of this profession. I am so proud that I got the privilege to be a 
part of many of his endeavors. Sherwood became a prolific scholar and produced 
more in a short time that many faculty don’t do in a lifetime. He would say often 
that he was blessed and that could be clearly seen by his work, his children, and 
by meeting and marrying his wonderful bride Dr Doris Thompson. My friend we 
are blessed by knowing you and we will miss you, your wisdom, and your smile. 
Thank you for leaving us with your positive legacy and directions whereby we can 
establish ours. I lift a glass of Merlot to you my friend.

Dr Aaron Thompson
President of the Kentucky Council on Postsecondary Education
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Introduction

Academic Freedom; Autonomy, Challenges and Conformation has one main pur-
pose which is to echo the voices of faculty who have encountered challenges 
related to academic freedom within their own personal and professional careers. 
As you read the following 13 chapters, you will encounter authentic accounts of 
ways that academic freedom and the first amendment have helped and, in some 
cases, hindered the authors academic profession, scholarship, and teaching. Our 
contributors recollected occasions when they or their colleagues experienced a 
challenge to their ability to exchange ideas and concepts freely in the classroom, 
to explore and disseminate new knowledge, and to speak professionally and as 
a private citizen on topics on their expertise without being under duress. As you 
read these accounts, you will be captivated by the range of experiences that our 
authors have encountered.

Dixie Abernathy opens the text with a case study which explores some of the 
most important legal challenges of academic freedom as she explores how several 
high-profile cases have influenced current academic freedom.

Antija Allen, Jason L. James, Jr, and Anthony G. James follow with an explo-
ration of ways that college faculty are challenged when dealing with the types 
of discussions which typically arise in their own classrooms and offer practical 
applications for ways that faculty can support their own and their student’s voices.

Amy W. Thornburg and Jennifer Collins specifically identify the impact of 
academic freedom on college teacher preparation programs. They explore their 
understandings as teacher educators through their experience on a study abroad/
professional development trip.

Eleni Oikonomidoy examines the experiences of foreign-born college faculty 
and their response to their challenges regarding academic freedom in the US 
institutions. The chapter offers suggestions for ways that institutions of higher 
education can eliminate some of the power structures which impede this popula-
tion of faculty.

Ginger C. Black and Patrice D. Petroff  tackle the subtle influence that limits 
of academic freedom have in online learning environments. They provide sev-
eral areas that college faculty must remain cognizant of as they engage in online 
learning.

Dwight C. Watson and Kate Borowske investigate the impact that academic 
freedom limits have on faculty as they navigate the selection of textbooks for their 
courses. They conclude with a range of suggestions that colleges and universities 
can employ to support their faculty and students.



Robert Ceglie provides a view of the impact of limits on academic freedom 
within science disciplines. Using major historical events in science as the back-
ground of this chapter, he offers perspectives on ways that science and science 
education have been impacted by the harmful influence of limits of academic 
freedom.

Nelson N. Ngoh sheds light on academic freedom from an international per-
spective. In this chapter, he explores the influence of limits of academic freedom 
on students and faculty attending schools in Cameroon. Using personal and his-
torical experiences, he reminds us of the benefits that academic freedom has on 
educators.

Zachary Hopper and Suzanne Rice collaborate on an exploration of the influ-
ence that John Dewey’s works have on the application of academic freedom. 
Using selected works of Dewey, they provide an interesting perspective on how 
these works support current views of academic freedom.

Andrew Ross offers a global exploration of academic freedom and its influ-
ence on its application to government and education policies. Using his personal 
experiences as a backdrop, he demonstrates ways that limits of academic freedom 
have on our rights.

Philliph Masila Mutisya, James E. Osler, II, and Larry D. Williams examine 
how the current status of the professorship has been negatively influenced by 
restrictions of academic freedom. This chapter concludes with recommendations 
for ways that the institutions of higher education can use a leadership model to 
support learning.

Janaka B. Lewis follows and offers a discussion of academic freedom using a 
social justice lens. She illustrates ways that the academy has limited faculty and 
students through boundaries placed on their academic freedom.

Bev-Freda L. Jackson closes our book with another examination of the inter-
action of academic freedom and social justice. She provides perspectives on ways 
that a social justice framework can be utilized to support educator’s freedom of 
expression.
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