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212-214
Active learning, 48, 132, 178, 326, 364
Adaptability, learning and, 223
Aerospace Engineering Education
CBL experiences, 179-181
evaluation surveys, 182-185
lessons learned, 191-194
tools and examples of application,
181-191
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influences in, 307-308

defining search terms, 100

design principles, 39

design principles and compass
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“Nano Challenges”, 4-5
Natix, 257
Network analysis, 99-100, 105, 110
keyword clustering network,
107-110
keyword co-occurrence analysis,
105
Networker, 331
Networking, 146147
New Engineering Education
Transformation (NEET),
29-30
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Puebla, CBL in
2030 Sustainable Development
Goals, 309-317
background, 303-304
focus, 304-309
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final project, 241
future directions, 246
in Healthcare Fund Challenge,
237-242
learning contract, 238, 240, 243
learning diaries and outcomes, 240,
243-244
lessons learned and future
directions, 242-246
peer evaluation, 241
peer evaluation, 244
reflection report, 241-242, 244-245
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of Technology, 265
involvement, 43, 271
meetings, 259, 268

role
teaching engineering ethics via
CBL, 257
Stakeholder activities, reflection on,
334-339
“Standard Challenge”, 4-5
STEM, 98-99
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