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FOREWORD

I was born in South America and raised in Colorado in a con-

servative White community where I attended all White schools.

By the time I reached junior high, I’d experienced racial micro-

aggressions and outright bias, prejudice, and discrimination.

These experiences continued throughout high school and into

college where I was consistently asked to represent the “Latino

perspective.” I wish that my teachers and professors had held

the dispositions for social justice that are described in this text,

so they could have addressed racial incidents when they

occurred. I wanted them to demonstrate a disposition for com-

munity through which they would leverage my differences as

assets rather than making me feel alienated for my cultural

norms. If my White teachers would have had a disposition for

praxis, including a willingness to critically examine their own

identities, they may have recognized how they were prioritizing

their cultural perspectives over mine. Such multicultural tea-

chers were few and far between in my education, yet

I persevered in hopes of creating a more equitable and just edu-

cation for future generations of diverse youth.
I started my educational career in 1997 as a bilingual sup-

port secretary in a bilingual elementary school. I quickly

grew to realize that while I could sit at a front desk and sup-

port families in navigating White spaces, I wanted to learn

how to change the education system to be more culturally

inclusive; to create more access and opportunity; for each

xvii



child to experience culturally relevant curriculum and instruc-
tional practices that mirrored who they were and how they
operated in the world.

I continued my career as a Hispanic Youth Advocate, an
Equity and Diversity Coordinator, an Assistant Principal, and
currently as a Director of Language, Culture, and Equity in
Colorado school districts. Throughout my 22-year career as a
public educator committed to educational equity, access, and
opportunity, I’ve remained adamant that educators be pre-
pared to address the unique and important aspects of stu-
dents’ diversity in their teaching. I have worked to develop
culturally competent White teachers by creating opportunities
for them to uncover their personal values, attitudes, and
beliefs about their culturally and linguistically diverse stu-
dents. Yet, despite my heartfelt and passionate efforts,
I lacked strong resources to guide my work. That is what this
important text offers: guidance.

Schooling Multicultural Teachers: A Guide for Program
Assessment and Professional Development is based on the
Dispositions for Culturally Responsive Pedagogy Scale
(DCRPS) � a scale that measures educators’ beliefs, values,
and attitudes about multicultural teaching. First, Drs.
Whitaker and Valtierra create a strong rationale for the use
of the scale in program assessment and professional develop-
ment by building explicit connections to the historical and
contemporary multicultural education context within the
United States. Second, they demonstrate how the DCRPS can
be used as a tool for program evaluation. Third, and most
relevant to my own professional work, this important book
serves as a guide for preservice and in-service teacher devel-
opment that builds on teachers’ identified strengths.

My current position is in a rural Colorado district where
39% of our students are eligible to participate in the free and
reduced lunch program, 27% are students of color � most of
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whom are Latinx (21%), and 5% are English language lear-

ners. I see many commonalities between my school district

and the rural schools featured in Chapter 10 wherein the

authors detail a customized two-year professional develop-

ment for teachers with a strong sense of community, but a

weaker understanding of social justice. Like many districts in

the United States, the academic achievement gaps between our

White students and our students of color are persistent. As my

current position is new, I plan to use the DCRPS to measure

staff readiness to approach equity work based on their per-

sonal dispositions for multicultural teaching. Once our equity

work is underway, taking cues from part 2, I will use the

DCRPS for program evaluation and improvement. After our

district has increased our capacity to engage with difference,

I can envision adapting many of the exercises that Drs.

Whitaker and Valtierra feature in part 3 to develop culturally

conscious multicultural teachers. Finally, in my role as presi-

dent of Colorado’s state chapter of the National Association

for Multicultural Education, I look forward to inviting other

equity specialists around the state to utilize this text to facili-

tate professional development and future program evaluation

in their own districts, be them urban, suburban, or rural.
I am happy to make such a recommendation because this

book provides an opportunity for school leaders to enhance

their educators’ efficacy for equitable teaching. This is a

resource many of us in the field of multicultural education have

been anxiously awaiting so that we can support our teachers in

educating some of our nation’s most vulnerable students.

María L. Gabriel
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