

[image: image]




 

 

SCHOOLING
MULTICULTURAL TEACHERS




 

 

SCHOOLING
MULTICULTURAL TEACHERS

A Guide for Program Assessment and Professional Development

 

 

 

 

BY

MANYA C. WHITAKER

Colorado College, USA

KRISTINA M. VALTIERRA

Colorado College, USA

 

 

 

 

 

 

 

[image: pub-logo]




 

 

 

 

 

 

Emerald Publishing Limited

Howard House, Wagon Lane, Bingley BD16 1WA, UK

First edition 2019

Copyright © 2019 Manya C. Whitaker and
Kristina M. Valtierra. Published under an exclusive licence.

Reprints and permissions service

Contact: permissions@emeraldinsight.com

No part of this book may be reproduced, stored in a retrieval system, transmitted in any form or by any means electronic, mechanical, photocopying, recording or otherwise without either the prior written permission of the publisher or a licence permitting restricted copying issued in the UK by The Copyright Licensing Agency and in the USA by The Copyright Clearance Center. Any opinions expressed in the chapters are those of the authors. Whilst Emerald makes every effort to ensure the quality and accuracy of its content, Emerald makes no representation implied or otherwise, as to the chapters’ suitability and application and disclaims any warranties, express or implied, to their use.

British Library Cataloguing in Publication Data

A catalogue record for this book is available from the British Library

ISBN: 978-1-78769-720-1 (Print)

ISBN: 978-1-78769-717-1 (Online)

ISBN: 978-1-78769-719-5 (Epub)

[image: copyright-logo]




 

 

LIST OF ACRONYMS




	ANAR

	A Nation At Risk




	AYP

	Adequate Yearly Progress




	BJW

	Beliefs in a Just World




	BOCES

	Board of Cooperative Educational Services




	BRI

	Blatant Racial Issues (subscale of the CoBRAS)




	CAEP

	Council for Accreditation of Educator Preparation




	CAL

	Center for Applied Linguistics




	CCSS

	Common Core State Standards




	CERRA

	Center for Educator Recruitment, Retention and Advancement




	CFA

	Confirmatory Factor Analysis




	CLD

	Culturally and Linguistically Diverse




	CoBRAS

	Colorblind Racial Attitudes Scale




	CPE

	Center for Public Education




	CREDO

	Center for Research on Education Outcomes




	CRIOP

	Culturally Responsive Instruction Observation Protocol




	CRP

	Culturally Responsive Pedagogy




	CRT

	Culturally Relevant Teaching




	CRTSE

	Culturally Responsive Teaching Self-Efficacy




	DCRPS

	Dispositions for Culturally Responsive Pedagogy Scale




	EFA

	Exploratory Factor Analysis




	ELL(s)

	English Language Learner(s)




	ESEA

	Elementary and Secondary Education Act




	ESL

	English as a Second Language




	ESSA

	Every Student Succeeds Act




	FRL

	Free and Reduced Lunch




	GYO

	Grow Your Own




	ID

	Institutional Discrimination (subscale of the CoBRAS)




	InTASC

	Interstate Teacher Assessment and Support Consortium




	LGBTQIA

	Lesbian, Gay, Bisexual, Transgender, Questioning, Intersex, Asexual/Allied




	MAT

	Master of Arts in Teaching




	MDI

	Multicultural Dispositions Index




	MTDS

	Multicultural Teacher Dispositions Scale




	NAACP

	National Association for the Advancement of Colored People




	NAEP

	National Assessment of Educational Progress




	NCATE

	National Council for Accreditation of Teacher Education




	NCES

	National Center for Education Statistics




	NCLB

	No Child Left Behind




	NUA

	National Urban Alliance




	PCLA

	Person-Centered Learning Assessment




	PD

	Professional Development




	PLC(s)

	Professional Learning Community(ies)




	POC

	People of Color




	RP

	Racial Privilege (subscale of the CoBRAS)




	RTTT

	Race To The Top




	SES

	Socioeconomic Status




	SIOP

	Sheltered Instruction Observation Protocol




	STEM

	Science, Technology, Engineering & Mathematics




	STEAM

	Science, Technology, Engineering, Art & Mathematics




	TATIS

	Teacher Attitudes Toward Inclusion Scale




	TC(s)

	Teacher Candidate(s)




	TMAS

	Teacher Multicultural Attitudes Survey




	TPP

	Teacher Preparation Program




	TSMES

	Teachers’ Sense of Multicultural Efficacy Scale




	US

	United States




	WRID

	White Racial Identity Development




	WRIM

	White Racial Identity Model









 

 

ABOUT THE AUTHORS

Dr. Manya Whitaker is an Associate Professor of Education at Colorado College. She is a developmental educational psychologist with expertise in social and political issues in education. Her research examines the stability of teachers’ diversity-related belief systems across time and settings, and how those beliefs can be intentionally disrupted and re-structured through teacher training. In addition to founding Blueprint Educational Strategies, an educational consulting business, she is also the author of Learning from the Inside-Out: Child Development and School Choice and co-editor of Counternarratives from Women of Color Academics: Bravery, Vulnerability, and Resistance.

Dr. Kristina Valtierra is an Assistant Professor of Education at Colorado College. A scholar-practitioner, she spent over 15 years as a classroom teacher, instructional coach, and educational consultant. Her expertise is in literacy, curriculum and instruction with an emphasis on inclusive studies. Her research examines urban teacher preparation with focus on promoting teacher reflection, teacher identity, and teacher thrival. She is the author of Teach and Thrive: Wisdom from an Urban Teachers Career Narrative and two-time recipient of the American Association for Teaching and Curriculum (AATC) distinguished article award for her scholarship on teacher identity formation.




 

 

ABOUT THE CONTRIBUTORS

María L. Gabriel, Ph.D., has worked as a PK-12 bilingual multicultural educator in public education since 1997 focused on increasing access and opportunity for diverse students through culturally sustaining practices with students, families, and educators. Her research interests include Latinx student achievement, culturally responsive pedagogy, and educational equity.

Acelynn Perkins is a home-grown early career teacher from Denver, Colorado. Her professional passions center around dismantling educational inequities through critical pedagogy for students and teachers of color. Acelynn earned a BA in Education from Colorado College and is currently pursuing her MA in Curriculum and Instruction at the University of Denver.




 

 

FOREWORD

I was born in South America and raised in Colorado in a conservative White community where I attended all White schools. By the time I reached junior high, I’d experienced racial microaggressions and outright bias, prejudice, and discrimination. These experiences continued throughout high school and into college where I was consistently asked to represent the “Latino perspective.” I wish that my teachers and professors had held the dispositions for social justice that are described in this text, so they could have addressed racial incidents when they occurred. I wanted them to demonstrate a disposition for community through which they would leverage my differences as assets rather than making me feel alienated for my cultural norms. If my White teachers would have had a disposition for praxis, including a willingness to critically examine their own identities, they may have recognized how they were prioritizing their cultural perspectives over mine. Such multicultural teachers were few and far between in my education, yet I persevered in hopes of creating a more equitable and just education for future generations of diverse youth.

I started my educational career in 1997 as a bilingual support secretary in a bilingual elementary school. I quickly grew to realize that while I could sit at a front desk and support families in navigating White spaces, I wanted to learn how to change the education system to be more culturally inclusive; to create more access and opportunity; for each child to experience culturally relevant curriculum and instructional practices that mirrored who they were and how they operated in the world.

I continued my career as a Hispanic Youth Advocate, an Equity and Diversity Coordinator, an Assistant Principal, and currently as a Director of Language, Culture, and Equity in Colorado school districts. Throughout my 22-year career as a public educator committed to educational equity, access, and opportunity, I’ve remained adamant that educators be prepared to address the unique and important aspects of students’ diversity in their teaching. I have worked to develop culturally competent White teachers by creating opportunities for them to uncover their personal values, attitudes, and beliefs about their culturally and linguistically diverse students. Yet, despite my heartfelt and passionate efforts, I lacked strong resources to guide my work. That is what this important text offers: guidance.

Schooling Multicultural Teachers: A Guide for Program Assessment and Professional Development is based on the Dispositions for Culturally Responsive Pedagogy Scale (DCRPS) – a scale that measures educators’ beliefs, values, and attitudes about multicultural teaching. First, Drs. Whitaker and Valtierra create a strong rationale for the use of the scale in program assessment and professional development by building explicit connections to the historical and contemporary multicultural education context within the United States. Second, they demonstrate how the DCRPS can be used as a tool for program evaluation. Third, and most relevant to my own professional work, this important book serves as a guide for preservice and in-service teacher development that builds on teachers’ identified strengths.

My current position is in a rural Colorado district where 39% of our students are eligible to participate in the free and reduced lunch program, 27% are students of color – most of whom are Latinx (21%), and 5% are English language learners. I see many commonalities between my school district and the rural schools featured in Chapter 10 wherein the authors detail a customized two-year professional development for teachers with a strong sense of community, but a weaker understanding of social justice. Like many districts in the United States, the academic achievement gaps between our White students and our students of color are persistent. As my current position is new, I plan to use the DCRPS to measure staff readiness to approach equity work based on their personal dispositions for multicultural teaching. Once our equity work is underway, taking cues from part 2, I will use the DCRPS for program evaluation and improvement. After our district has increased our capacity to engage with difference, I can envision adapting many of the exercises that Drs. Whitaker and Valtierra feature in part 3 to develop culturally conscious multicultural teachers. Finally, in my role as president of Colorado’s state chapter of the National Association for Multicultural Education, I look forward to inviting other equity specialists around the state to utilize this text to facilitate professional development and future program evaluation in their own districts, be them urban, suburban, or rural.

I am happy to make such a recommendation because this book provides an opportunity for school leaders to enhance their educators’ efficacy for equitable teaching. This is a resource many of us in the field of multicultural education have been anxiously awaiting so that we can support our teachers in educating some of our nation’s most vulnerable students.

María L. Gabriel
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