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It is in our nature to need stories. They are our earliest sciences, a kind of people-physics. Their logic is how we naturally think. They configure our biology, and how we feel, in ways long essential for our survival.

—Jag Bhalla (2013)
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Foreword


In this new publication, you will find the intersection of Living History, Storytelling and all of the tools in History and Social Studies education reviewed and analyzed with a compelling framework from Dr Lisa Heuvel to create a positive learning environment for students in K-Higher Education. This notion of collaborative integration can provide an impactful voice for the teacher, the student, the historian, museum educator, and the performer. Seasoned interpreters, master teachers, historians, and museum educators demonstrate the power of oral, customary, and material lore, while readers experience what makes history live as they uncover the surprise and wonder of “the untold stories” of Americans working together in tenuous times. They illuminate the road to uncover the marginalized, disenfranchised, and unheard voices of our past as well as different points of view on tried and true historical figures and events. These authors help you find educational resources and materials that incorporate all of the “voices” that have always been a part of the American narrative, yet may not have always been heard. And they enthusiastically remind us that (B. Weldon) “effective interpretation lifts history off the page in the textbook and brings it to life.”

By exploring the power of storytelling, first-person interpretation, and oral histories educators can help their students to study difference, diversity, and civic education among many other historic events and people through a lens of social justice issues, now and in the past. Today we know how technology has improved and supported social studies and history education with dynamic learning environments and research at the tip of our fingers. Research from in-service teachers and pre-service teachers reveals how students can learn about the American experience through the use of technology. The goal of “the history classroom is to move the student from content consumer to content creator” (D. Van Eck).

Social Studies education today often centers around highlighting social justice issues in various geographic locations around the US, connecting students to historical issues in their communities through storytelling, first-person interpretation, and hands-on research activities. To reinforce this notion of storytelling one must remember that “you will continuously be researching, updating, revising, and like all good science, it can change.” (S. Arnold). Good educators use folklore, oral histories, primary sources, and artifacts or material culture to develop and support their performance. Interpreter Valerie Holmes, reminds us that “we can help people to see there may be another way of looking at things in a difficult and painful situation and offering a different perspective” while emphasizing “the history (we) are sharing always has to have a connection to today.” This book will help educators to compel colleagues and students to tell their stories and explore the notion of justice for all.

Research suggests that students in pre-service social studies method's courses (T. Green) have a better historical understanding and improved their historical literacy skills when they had to learn how to bring the past alive through first person performances. Students were able to craft lessons that contained tenets of museum education with hands-on materials and strategies to use with their students out in the field. It all really centers around process…the process of historical research, historical analysis, and breathing life into a person from the past “to make the audience think about their own values and actions.” (D. Tucker)

For in-service teachers, these lessons can be crafted and designed with History's Habits of Mind from the National Council for History Education (NCHE) as well as the C3 Framework for Social Studies State Standards (NCSS, 2013) to explore the powerful potential of living history and performance in classrooms. This text helps classroom teachers to gain confidence in developing, presenting, and integrating literary stories, family stories, folktales, historical stories, and material culture as part of a professional repertoire. As Dr Lawrence Paska, Executive Director of the National Council for Social Studies, mentions in his introductory remarks, “communicating the results of our interpretation – is the act of taking informed action.” Dr Bill Fetsko reminds us “that one should anticipate an element of controversy in undertaking (first-person characterization)” be it high schoolers or the very young, since characters are people, who were not perfect and most likely had hidden flaws. Dr Kathryn Swanson offers tips on analyzing material culture and the importance of using it in your research practices “by offering deeper insights into the daily life of the historical figures you are depicting.”

Through integrative work in the Social Studies and the Language Arts arena students in school settings will be able to attain the following outcomes: (1) understand the role of narrative in thinking and learning about social justice; (2) experiment with a variety of story structures and storytelling styles as it relates to diversity issues; (3) explore ways to extend stories to promote larger curricular objectives, activities, and outcomes in civic education; and (4) develop a “tool kit” of stories, and relevant pedagogical applications for use in their professional settings as social studies teachers. It is in “letting someone else tell the story, when they become the storytellers, that moves (the student) along to exploration” (J. Swanson) connecting their historical thinking and their performing arts skills. J. Cross reminds us of the importance to not only do the research, and to hone your performance skills, but to always “connect the landmarks” of students loved ones to “landmarks in their own town” thus reinforcing the notion of place-based education.

In Jay Anderson's concept of Living History, (people) “attempt to simulate life in another time” (Anderson, 1991, p. 3). He believes the reason people attempt to carry out a living history scenario revolves around three concepts: “1) to interpret material culture more effectively, usually at a living history museum; 2) to test an archaeological thesis to generate data for historical ethnographies; and 3) to participate in an enjoyable recreational activity that is also a learning experience.” I posit that educators will want to focus on concept one, while students will want to enjoy the benefits of concept three. In its creative and symbolic form, living history can mirror tenets of drama, ritual, pageantry, and play. It borrows theater pedagogy by utilizing parallel techniques such as costuming (period clothing), props (artifacts), sets (historic sites), role playing (identifying with historical characters), and the designation of time and space as special and unique. Carl Becker describes it as “a history that does work in the world and influences the course of history.” Scott Magelssen posits, “A form of theater in which participants use performance to create a world, tell a story, entertain, and teach lessons.” I particularly like Arthur Hazelius's definition: “A living museum that … depicts folklife through its living characteristics.” And finally, teachers and students use Living History as a pedagogical form, supported by Stacy Roth's (Roth, 1998) tenets to guide their planning. She says, “Living history interpreters … must be historians, anthropologists and effective teachers.” By using first-person interpretation, teachers are able to provide their students with an opportunity to conduct research on a person from the past using a variety of primary sources, documents, and artifacts to bring the person to life.

Students can also use Reader's Theater, a form of creative drama, a simple yet dramatic art form where readers interpret a script to present a scene to an audience. Traditionally, there is no set or special lighting. Movement is minimal and readers are either sitting on stools or chairs or standing in a makeshift stage area (Rubright, 1996). Reader's Theater can be used frequently in a classroom to enhance reading comprehension, fluency, and oral interpretation skills. For presentations, (T. Potter) the readers are often dressed in solid colors to provide a dramatic effect. Reader's Theater scripts can be written by students of all ages. Scripts can include a narrator and several different characters' voices. Gesture, movement, and music can be added for a polished and developed presentation. Cheryl and Ron Adkisson share their passion for performance with middle schoolers after all is said and done, “challenging, daunting, but in the end, can be life changing for student and teacher alike! The implications for having students perform like this are profound.”

Overall, the authors hope you and your students will strengthen your historical literacy skills while exploring the American experience by discovering creative drama and performance, living history, and historical research skills to enrich the language arts and social studies curriculum. Be it the clash of cultures, the Revolutionary War period, the Great Depression, (or) to our most recent world pandemic, let your students apply those lessons learned and make “connections through museum-integrated learning” (J. Cross). Let the social sciences and the performing arts be your guiding force as you continue to teach about social justice for all.

Theodore D. R. Green, PhD

Webster University, USA
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understand | must enforce the law of the land

say the liberty laws are unconstitutional

dream of owning slaves myself someday

try not to think about the blacks having souls

hope the tension between the states will soon
subside

| am an instrument of the law

First Stanza

| am Margaret Garner

I wonder if we will make it across the river

| hear the God of Moses calling me to freedom

| see the misty fog rising from the river

| want to kill my children so they can be free

am a fugitive

Second Stanza

pretend this act of mercy doesn't bother my
conscience

feel the weight of the chains

touch the scars on my back

worry that they will send me back to slavery

| cry out into the night for my children that lived

| am not guilty of murder

Third Stanza

| understand what the Fugitive Slave Act means

| say that it violates all the laws of humanity

dream of a day when all my people will be free

try not to ponder on the future

hope | die soon

am a victim of the law
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“Meet the People” Explorer Project

Student Name: Historical Character/Explorer:

Research Questions:
1. Where did you travel and for whom?
2. What did you see and/or discover?
3. What was the purpose of your expedition?
4. What group(s) of people did you come into contact with?

5. What impact did your travels have on Native Peoples? Describe your interactions with these
people groups.

6. What impact did your travel have on European society? (If you died as part of your mission
you should predict what you believe the impact of your encounter will be.)

7. How will history remember you? How would you like to be remembered?

Note: These questions are only guidelines for your research and should not be used as | have

written them in your interview with your Explorer. Be creative in how you use the information you
have found to tell the story of the person you have been assigned.

Presentation Details:

You will be paired with a partner or a group. The set-up for the presentation is in an interview
format. One person will represent the explorer and the other person(s) will be the interviewer(s). All
group members are expected to be experts on the explorer and should be prepared to answer
questions from the class. Each person will be graded individually. The work (or lack of work) of one
person will not impact the grade of their partner(s).

The presentation will need to be 5-10 minutes long. All group members will be in character for the
duration of the costumed presentation. You are the expert on the character you have been assigned.
Be prepared to answer any questions from the class and/or the teacher.

Everyone will be dressed in appropriate attire for the time period of your specific explorer. Anyone
not appropriately dressed will be given an alternate assignment.
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*** You need to maintain an annotated bibliography of where you have taken information
from. Your bibliography needs to be on a separate word document. This is for the research you have
done individually.

“Meet the People” Scoring Rubric

Task: Find as much information on the assigned person as you possibly can. This is a first-person
interpretation so you should dress, speak, and think like the person. You should be prepared to
answer/defend the viewpoints of the character.

Research:
4~  Thorough! Quality research with only a few details missing.
3~  Very general/basic information. Lots of gaps/and or inaccurate information.
2~  Poorly done and/or incomplete.

1~  Research time has been wasted! No evidence of effort!

Presentation:
4~  Convincing portrayal of the historical character.
Clearly knows and understands the heart and mind of the person.
Viewpoints and attitudes articulated insightfully and accurately.
3~  Strong performance.
Viewpoints and attitudes articulated well with a few mistakes and/or details missing.
2~  Weak historical interpretation.

General information presented with very little insight nor understanding of who the
person really was or why they were important.

Very little evidence of research being done.
1~ Notan interpretation but instead a report!

Person does not understand the task!
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HISTORICAL THINKING STRATEGIES REFERENCE FORM

“Why Historical Thinking Is NOT about History”

Sam Wineburg

TAQ Annotation Guide — Thoughts, Assumptions, Questions

For use with Documents, Images, Charts, Graphs, Maps, etc.

Thoughts — What relevant and/or meaningful connections went through your mind when you read the
following:

Title, Author’s name, the text itself, etc.
Assumptions — definition ~ a thing that is accepted as true or ascertain to happen without proof
Examples:
1. Assumptions the author makes about the reader.
2. Assumptions the author has exposed about prior learning.
3. Assumptions the reader makes or has made.

Questions - Clarifying? Seeking deeper meaning? Analytical/Critical?
T0Q - Thoughts, Observations, Questions

Evaluating Artifacts/Objects —
Step #1 Evaluate the artifact and record your TOQ’s in your journal.
Step #2 Do a sketch of the item.

Step #3 The ‘reveal’ of the artifact. This will be done in a ‘Twenty Questions’ style format. Write a series
of questions that can only be answered with a yes or a no.

STW - See, Think, Wonder
For use with Images/Art/ Political Cartoons

Name_ Topic

List What You | Describe What You Think About Propose Questions For What You Wonder
See What You See About What You See

Close Reading with Bruce Lesh’s book Why Won’t You Just Tell us the Answers? (Year Published and
Publisher]

Text (Sourcing) ~ What is visible/readable? What information is provided by the source?

Who is/was the author?
When was it written?
For what purpose?
Context (Contextualizing) ~ What was going on during the time period?
What background information do you have that helps explain the information found in the source?

What are the major events, themes, and people that distinguish the era or period in which the
document was created?

Subtext (Reading the Silences) ~
Author — Who created the source and what do we know about that person?
Audience — For whom was the source created?
Reason — Why was this source produced when it was?

Things to consider while reading:

What'’s between the lines?

What's been left out and/or what’s missing? Sam Wineburg (Reading Like a Historian Stanford
University) refers to this as reading the silences.

What did you not hear? Why?
Whose voices are we not hearing?

Which perspectives are missing?
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e Colleagues, Drop In!

Join our work at the table or in any open chair
where you are comfortable.
Learn with us!

You are welcome and respected here.
Please enter quietly.

#ObserveMe #TMiLearns #Bilbrey101
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Grade 6 — Roman Exhibit Project

5

Excellent

3
Adequate

0-1

Needs Improvement

Big Idea

Theme is communicated with the title,
images, objects, and text. The
audience is visually invited to examine
all aspects of the collection more
closely to learn the storyline
embedded in the exhibit.

o Board/exhibit includes an
engaging title that captures
the visitor’s interest

» Objects, texts, and images
are included in the exhibit
reflecting the theme

Two out of three requirements
are evident

Less than two requirements are
evident

Audience Awareness

The exhibit is designed to engage both
young children and adults with specific
images and objects selected for both.
Choices engage the senses and there
is at least one interactive component.

e Children can learn about the
individual through portrait,
images, and object

e The exhibit is designed to
teach information in an
engaging way

e The board/exhibit includes
an interactive component
that is relevant and inviting

Two out of three requirements
are evident

Less than two requirements are
evident

Planning and Research

Students were involved in researching
and planning the use of objects,
images, and text within the exhibit to
communicate accurate information on
a variety of levels.

e Student has used at least
one primary source

o Student has completed a
planning sheet

o Student used planning time
wisely and did not require
frequent redirection

e Two out of three
requirements are evident.

e Planning sheet not turned in
on time

o Less than two requirements
are evident.
¢ Planning sheet not turned in
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Wishes and Stars

Wishes and Stars

For. By. For, By
Wishes Wishes
Stars Stars
Wishes and Stars Wishes and Stars
For By For. By
Wishes Wishes
Stars Stars
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Accuracy of Historical
Information/Incorporation of
Cultural Significance

e Student uses content
specific vocabulary in label
copy and exhibit title

e Student includes one
appropriate primary source
as part of exhibit design

e Student identifies and
evaluates the contribution of
assigned Roman theme to
our society today

e Student makes connections
between ancient Rome and
cities in the United States
today within exhibit design,
exhibit element, or label
copy

e Historical information
included in exhibit is
accurate

Three or four of the
requirements are evident

Less than three requirements
are evident

Math Incorporation

Exhibit or exhibit planning
demonstrates grade level math
application appropriate to design
or theme

Exhibit or exhibit planning math
incorporation may not be grade
level appropriate or appropriate
to design or theme.

Exhibit or exhibit planning does
not include the incorporation of
math
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Exhibit Analysis Guide

Spend a few minutes walking through the galleries. Observe all of the different ways that
information is shared with visitors. (wall panels, videos, objects). List a few that you find.
Discuss what you find with your group.

Choose one exhibit/gallery/room. Let’s take a closer look.

What exhibit/gallery/room did you choose?

Why did you choose this exhibit/gallery/room?

List some of the objects in this exhibit/gallery/room.

How are these objects alike?

What does the exhibit tell us?
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Creativity and Design

Visual communication reflects the
theme of the exhibit using an

appropriate format in a way that is
highly engaging for the audience.

e The exhibit displays an
aesthetically pleasing
arrangement considering
size, placement, and style.

e Theme is clearly
demonstrated through
exhibit design choices (color,
object placement, and
choice of 3d object)

e Exhibit shows careful
attention to detail

Two out of three requirements
are evident

Less than two requirements are
evident

Text Conventions

Labels and document panels

communicate information using critical

vocabulary including definitions for

clarification. Grammar, punctuation,

spelling are reflective of museum
quality work.

e All text contains accurate
and detailed information and
is typed

e Grammar, punctuation, and
spelling are proofread and
correct

¢ Label copy is included for 3d
object and includes title,
materials, and description of
how object is related to the
individual

Two out of three requirements
are evident

Less than two requirements are
evident

Science Incorporation

Exhibit demonstrates AT LEAST
two science standards related to
Roman theme

Exhibit demonstrates one
science standard related to the
Roman theme

Exhibit does not demonstrate
science standards related to
Roman theme

Visual Text

¢ Exhibit includes an
appropriate visual text

e Visual text is colorful and
engaging

e Visual text information is
accurate

Two out of three requirements
are evident

Less than two requirements are
evident
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Make a quick sketch of the exhibit. Make sure to include the objects, wall labels, entrance,
and exit.

Choose one object for closer observation. Let’s take a closer look.

Which object did you choose?

Use the object label to find out one interesting fact about your object and write it here:
Sketch the object in this box.

Choose one wall panel. Let’s take a closer look. Wall panels are larger than object labels. The
title tells you what the written information on the panel will be about. Wall panels often have
photos, artifacts, quotes, drawings, letters, timelines, or other important objects on them or
nearby that relate to the written information.
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How are the objects in this exhibit explained? (wall labels, video, audio clips)

Are objects arranged in any particular order?

Do they make a scene or tell a story?

Where are objects placed? (in a case, on a platform, on the wall)

What are the main colors in this exhibit?

Does the exhibit have a symbol or a mascot? Sketch it here
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Sample List of Reformers of the 1800s

Thomas Jeremiah
Colonel Tye

James Armistead Lafayette
Gowan Pamphlet
Olaudah Equiano
Benjamin Banneker
Richard Allen
Gabriel Prosser
Henry Blair

York

Denmark Vesey
David Walker

Nat Turner

Moses Roper

Elijah Lovejoy
Stephen Bishop
James Forten
Lewis Hayden
Harriett Jacobs
Josiah Henson
Henry Highland Garnett
William Craft
Ellen Craft
Henry Brown
Jermain Loguen
James Hamlet
William Still
Sojourner Truth

Shadrach Minkins

Thomas Sims

Frederick Douglass

Henry Bibb

Anthony Burns

Elizabeth Jennings (Graham)
Margaret Garner

Dred Scott

Harriett Tubman

Shields Green

Isaac Hopper
John Rankin
Levi Coffin

Jonathan Walker
Calvin Fairbanks
John Parker
Edward Gorsuch
Gerrit Smith
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What is the title of the wall panel you chose?

Read the wall panel and list one interesting fact that you learned.
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HISTORICAL CHARACTER INTERPRETATION STORY MAP

Name:

Name of Historical Person:

Date

Setting Events
Events Events
Events Conclusion You Want Audiance to

Draw

Relevant Friends & Family

Other Relevant Events from the Time
Period
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1800s Project Assignments ~ The Road to Civil
War

Essential Question(s):

1. Was the Declaration of Independence a universal indictment against
tyranny?

2. Was the United States Constitution a Proslavery Document?

3. Should acts of rebellion/civil disobedience be considered a threat to our
Republic or are they necessary elements for the preservation of our
Republic?

4. Did the signing of the Treaty of Paris of 1783 mark the end or the
beginning of the American Revolution?

Guiding Question:

What were the Economic, Social, and Political factors that led to the American
Civil War?

How, collectively, did these events lead this nation into our deadliest military conflict?
How did your KPEI (Key person, event, or idea) contribute to the ESP?

Could the Civil War have been avoided?

What issue/challenge is our nation facing today which potentially threatens our nation in
a similar fashion as did the ESP factors our leaders faced in the 1800s?

o0 w»

The new American nation was struggling. In the 1800s, each new
decade brought challenges and obstacles and it was unclear if this
newly formed republic was going to survive. Threats and talk of
secession, although radical, continued to surface. Were the States
permanently bound to the Union or were the United States only a
loose confederation with each state having the right to determine if
they remained part of this nation? Debates on this topic were
persistent....It now occurred to many concerned citizens that this

‘experiment’ in democracy was in danger of failing!

Four score and seven years ago our fathers brought forth on this
continent, a new nation, conceived in Liberty, and dedicated to the
proposition that all men are created equal.

Now we are engaged in a great civil war, testing whether that nation,
or any n ation so conceived and so dedicated, can long endure....

Abraham Lincoln, Gettysburg Address, November 19, 1963
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Elements and Characteristics of Native American Folktales and Creation Stories

Name:

Date

Story Title:

Story Setting (When and Where-Be
Descriptive)

Sequence of Events

Sequence of Events

Sequence of Events

Ending or Resolution

Description of Creation or Moral of
Story

Ideas for Making My Story Come Alive

Mood or Tone of the Story
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Assignments:

1

10.

11.

What are the ‘historical intersections’ involved with the events/topics listed below?

For each event you should find all of the key facts about the event and what the contentious
points were that were causing the ‘intersection’. In addition to the key facts you will also
need to find who the leaders/groups were that were in opposition to one another. For your
class presentation you will be expected to select the event that had the greatest impact on
American Society in the 1800s.

Key Events:

Set #1: Cotton Gin, Nullification, Gold Rush, Fugitive Slave Act of 1850, and the Wilmot
Proviso.

Set #2: Secession, Manifest Destiny, Liberty Laws, Annexation of Texas, and the Alien and
Sedition Acts.

Social Reform Movements of the 1800s.

Write/create and illustrate a ‘How-to book’ on Westward Movement. A survival guide! The
opening section should provide background information on the challenges faced while
moving west on a wagon train. The book should include primary source quotes and pencil
sketches.

Myths of the Underground Railroad. (You are the expert. Teach a lesson using
documents/images/objects.) Shirt/Tie or Dress/Skirt required for this presentation.

Labor issues in the Northern States.

Nonviolent slave resistance and its impact on American Slave Societies and the Abolition
movement.

Key Events of the 1800s. This will be a first person ‘composite’ interpretation. A composite is
a historically accurate portrayal of a fictional character. Event

The multiple perspectives on the abolition of slavery?

Protest literature in the 1800s and its impact on the Reform Movements of the Era.
Civil Disobedience and the Road to Civil War ~ Liberty Laws and the Fugitive Slave Act ~
“Do states have the right to ignore Federal Laws?” Culminating event will be a debate
between Henry David Thoreau and Daniel Webster.

First person costumed interpretation of

Grading for the project will include:

L.
2.
3:

5,
6.

One primary document with annotations.

One secondary document with annotations.

Concept Map — Each day you do research you should record questions/answers related to
your topic. Each day you write on the map you should include the day/date and should also
mark that date in a color.

Five to Seven pages of handwritten notes. (Typed will be three to four. No copy and paste
notes allowed!)

A final product.

A Works Cited page. You need a MINIMUM OF TEN SOURCES! MLA format required.

Presentations: We will begin the presentations in early March with each student being assigned a
specific date by the end of February. *No notes will be used during presentations!!!!
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Colonical Day
Project Choices

Project Choice

Research

Activity Descriptions Historical Interpretation

Revolutionary War
Spying

Nathan Hale, Washington's
Secret Six, Spy Techniques
and Tools

Students will make a mask letter with a
message inside. They will also solve
messages using Benjamin Tallmadge's
Code Book. Show Spy Wheel, Coin and
Other Artifacts.

Nathan Hale, Agent 355,
Robert Townsend, Edmund
Randolph

Revolutionary War

How the war started,
Training to Fight, Army Life,
Army Food, War Women,

Students will learn about what was
carried in the haversack, what soldiers |Sybil Ludington, Molly Pitcher,
did in their free time and learn a military|Alexander Hamilton or George

Soldiering Injuries, Weapons drill. Washington

History of American

Education, What Was Students will create a construction

Taught, Discipline, Supplies, [paper hornbook. They will write their
Education Penmanship ABC's with a quill pen. Ann Wager

How Slavery Started in

America, From Africa to

Plantation, How Slaves lived, [Students will learn slave chants, songs |Harriet Tubman, Ole' Bess,
Slavery Famous Slaves and participate in a storytelling. Edith Cumbo, Lydia Broadnax

Colonial Sayings

Ben Franklin's Family Life,
Apprenticeship, Poor

Richard's Almanac and Other
Inventions

Students will make copybook and write

Ben Franklin's sayings on with a quill

pen. Ben Franklin, Alexander Purdy

Printmaking

Leatherworker

lin, Printers in
imes

Trades, Leatherworker

Ben Franklin, Alexander Purdy
George Wilson, Alexander
Craig

Make an ink printing from styrofoam

Make a leather stamp

Colonial Money

The History of Money, Coins
in the Colonies, Paper
Currency, Counterfeiting
During the American
Revolution, Money Today

Students will learn about the colonies by}
examining colonial money. They will
create their own currency.

James Geddy, Mr. Greenhow

Archaeology

What is An Archaeologist,
How Do They Dig,
Researching the Past,
Colonial Trades

Students wi
archaeology

Dr. William Kelso, Arrow Point
Boy, Jane

participate in an
activity.

Crime and Punishment

Smithing

Colonial Clothing

Types of Crimes and
Punishments, Trials, Colonial
Jails

Pewterers, Silversmiths,
Coppersmiths, Tinsmiths, The|
Tools They Used, Paul Revere|
Where They Got Their
Clothing, Different Social
Classes, Children's Clothing,
Wigs, Bathing

Students wi
hog trial.

Peter Pelham, Benjamin
Waller

participate in a colonial

Students wi
of tin.

create a design on a piece
Paul Revere, James Geddy Jr.

Students will design a colonial paperdoll

fashion show.

Margaret Hunter, Margaret

for a colonia Brodie, Stephen Buck

Taverns/ Games

Taverns in Colonial
Williamsburg, Business at the|
Raleigh, Dining,
Entertainment

Students will play tavern dice games. Henry Wetherburn

Foodways

Food of the Time and Where
It Came From, Breakfast,
Midday Meal, Supper and
Table Service

Students will play pass the plate or read
George Washington's Breakfast and eat
hoecakes.

Martha Washington, Nelly
Custis, Annabelle Powell,
Betty Randolph

Boston Tea Party

STEM Challenge Sam Adams, George Hewes

Trades-Glass Making

Trades-Printing

Colonial Trades to Include
Glass Making

Colonial Printing Techniques,
Paul Revere's Famous Print-
"The Bloody Massacre."

Students will create a replica of blown  |Wife of a Jamestown

glass.

Glassmaker

Make a print using a styrofoam plate Alexander Purdie, Paul Revere

Native Americans

The Powhatan's at Jamestown

Ropemaking
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Pocohontas, Captain Tom
Farming and crops-corn, Step, Chief Powhatan, John
Native Americans beans and squash Cornhusk Doll Montour

How Chocolate Came to

America, Chocolate in the

Colonies and Chocolate John Greenhow, Christiana

Utensils, Factories and Campbell, Robert or Sally
Chocolate Waterways STEM Challenge Charlton






OPS/images/f12-01.jpg
W sy Sy SRS

of FORT LONTCMANTRAWN, 0 2270 el

e

,,_,‘4/4 [ 2| f:}/}é}
| |

b |
|

Feklirtii

& OF

gl Shrve Masifest Ieft o de
woned it 7

g
GIVEN ﬂ Sand, ot Port of Port Fontebartealo the
s

ails
1
3

B e 24 =3 b
PoxT /nmws-rcmmu ¥ % v &..,..Aq; J"-.. uy;E
":((\36' o Rt ﬁ"r/»/,.. 7V e <y

"85 ereby eertity, U the. rithin b a troe copy of the
thln office s and 129 berehy suthorise the bl SerTicrn 5 el with the wid Stane

year shene written. (,//,97’:‘/' g%,.,‘,. #om

74






OPS/images/f01-03.jpg





OPS/images/f05-09.jpg
..V-__——o——----‘--“_:
S a3y Ayt e e
I

fag 2= '

--%K .
R
P —
- -/
‘Y’ - ’R- Y'?‘.
. TT . Y

F.





OPS/images/f01-02.jpg
IFHOMAS JEFFERS(






OPS/images/f05-08.jpg





OPS/images/f05-07.jpg





OPS/images/f05-06.jpg
fockePelleC” Christmas P
~ \ree [

/

THEODORE ROOSEVELT





OPS/images/f05-01.jpg





OPS/images/f09-06.jpg





OPS/images/f06-10.jpg





OPS/images/f05-05.jpg
peSSE e s S S s i el B

&
€ eSS 5SS 2 NS





OPS/images/f09-03.jpg
W TN

R R






OPS/images/f05-04.jpg
State Order

Unit 1: Introduction/Pack Your Bags

introduction to 50 states and directions

Unit 2: Our City-Colorado Springs iocal
landmarks, Pikes Peak/America the Beautiful-Katharine
Lee Bates

Unit 3: Colorado/Railroads state symbols
and transportation, geography of the state

Unit 4: Maryland/National Symbols.

Star-Spangled Banner written-September 14, Francis
Scott Key, blue crabs

Unit 5: Pennsylvania/Constitution
Constitution Day-September 17, Founding Fathers,
Benjamin Franklin-scientist/inventor/statesman, Crayola
crayons, Milton Hershey

Unit 6: Michigan/Ohio automobiles, inventors,
water formations, aviation, graphing with Lifesavers,
Johnny Appleseed’s Birthday-September 26

Unit 7: Montana/WWyoming. Yeliowstone,
cowboys, natural geographic features

Unit 8: Maine/New Hampshire/Rhode

Island connect to E.B. White’s Charlotte’s Web for

farm study, lighthouses, Mr. Potatohead-RI travel
ambassador

Unit 9: Florida space/astronauts, ocean habitats

and animals, St. Augustine settlement, Seminole and
Choctaw tribes

Unit 10: North Carolina/South

Carolina orville and Wilbur Wright, airplanes, sea
turtles

Unit 11: Texas cowboys, space/astronauts, Dia
De Los Muertos-November 1, Hispanic influence

Unit 12: New Mexico Georgia O'Keefe-

November 15, bats (Carlsbad Caverns), Smokey The
Bear, Apache and Navajo Tribes

Unit 13: Arizona/Nevada deserts, cactus,
habitats, Navajo tribe

Unit 14: New York 3-week study
skyscrapers, museums, transportation, Statue of Liberty
Ellis Island opened January 1, 1892

Unit 15: Mississippi/Tennessee eis

Birthday-January 8, Dolly Parton’s Birthday January 19,
music, Teddy Roosevelt and the Teddy Bear

Unit 16: Georgia/Alabama pr. Martin Luther

King Jr's Birthday-January 15, President Jimmy Carter,
Juliette Gordon Lowe and the Girl Scouts

Unit 17: Alaska connect to winter study,
Eskimos

Unit 18: North Dakota/South Dakota

Presidents, Teddy Roosevelt, buffalo, dinosaurs

Unit 19: Wisconsin/lowa/Minnesota
circus, farming, Laura Ingalls Wilder-February 7

Unit 20: Indianal/lllinois dinosaurs, natural
history museums, Abraham Lincoln-February 12
Unit 21:
Louisiana/Arkansas/Oklahoma- mardi

Gras, Native Americans, music

Unit 22: Missouri/Nebraska/Kansas
pioneers, wagon trains, Laura Ingalls Wilder, sunflowers
Unit 23:

Massachusetts/Vermont/Connecticut
Dr. Seuss-March 2

Authors: Tomie DePaola, Eric Carle, Pilgrims and the
Wampanoag, American Revolution

Unit 24: New Jersey/Delaware Atiantic
Ocean, beach

Unit 25: Hawaii Pacific Ocean, beach
Unit 26: Virginia/West Virginia thomas

Jefferson’s Birthday-April 13, Presidents, natural
resources

Unit 27: Washington DC (2 weeks)

government, monuments/memorials, art, zoo

Unit 28: California bridges, gold rush, cable

cars, zoo

Unit 29: Utah/Idaho Transcontinental Railroad
Golden Spike-May 10

Unit 30: Washington/Oregon volcanoes,
apples, Mt. St. Helens Eruption-May 1

Unit 31: Conclusion/Fourth of July
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